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WHAT IS SPECIAL
ABOUT EDUCATION AT WISR?

A number of things about WISR, and its ways of helping people learn, fit together to make it a very
special place.

WISR is for community-involved adults. WISR's students are strongly motivated, mature people who
are actively engaged in the work of the communities where they live, as well as in their own personal
growth.

WISR combines theory and practice. WISR demonstrates that high-quality academic study and full-
time work on community problems can go together -- that each, in fact, enriches the other. All students do
active reading, writing, thinking, and discussing while they continue wrestling with specific, practical prob-
lems in their work, with the guidance and support of faculty and their fellow students.

WISR is intensive and individual. Learning at WISR starts with a look at one's past experiences, per-
sonal goals, individual strengths and needs for acquiring new skills and knowledge. Each student builds a
personal learning plan and works with faculty, other students, and community resource people, on the prob-
lems s/he deeply cares about.

WISR is a small, multicultural learning community. WISR is designed as a living experiment in co-
operation among people of different races, cultures, and personal backgrounds. People know each other
personally, procedures are human-scaled, and every person makes a difference. Active collaboration with
others, not competition and distance, lend richness and interest to each person's learning process.

WISR is inquiry-oriented. Learning at WISR builds on the excitement of actively doing your own re-
search, seeing what can be done without fancy statistics, and developing skills of "action research™ that are
useful in your daily work life. Students learn how to bring data- gathering, analysis, and the best of scientif-
ic reasoning into the work of community agencies.

WISR synthesizes liberal education and professional study. Professional learning is humanized by
attention to each student's personal development, to issues of social justice, and to the quality of life in this
society. Study of the liberal arts is grounded in the realities of day-to-day life, in work for the improvement
of communities, and in the individual's aspirations for the future.

WISR is dedicated to social change. WISR students and faculty are people committed to changing to-
day's oppressive patterns of race and gender relations, of wealth and poverty, of extreme power and power-
lessness, in peaceful and constructive ways.

Not many universities or colleges combine these kinds of commitments and ways of learning and teach-
ing. The founders of WISR were people who had worked in other "innovative" colleges, and who got to-
gether to fill some gaps they saw being left open, even by the most worthwhile attempts to create innovative
educational programs. The result after 29 years is a vital, changing, and deeply involved group of people
who are helping each other to operate a living laboratory for multicultural education and social change.

We invite you to join us!

To learn more about WISR . . .
Weinvitethoseinter est ed i n | ear ni ng mumlities to eobhtast ust—to Wiian§eRo' s d i
visit a seminar and to set up a meeting to ask questionsandtodi scuss whet her or nor WIS
your learning and career needs. Prospective students are also encouraged to ask for a copy of the recently published
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article, —Mu | t i cul t u fBasdd Knov@edgerBuilding: tLassons from a Tiny Institution Where Students
and Faculty Sometimes Find Magic in the Challenge and Support of Collaborative Inqui r gbbut WISR written by
WISR core faculty members, Dr. Cynthia Lawrence and Dr. John Bilorusky. The following is the abstract of that ar-
ticle:

The two authors of this article, longtime colleagues at the Western Institute for Social Research (WISR),
analyze and tell a story of community-based knowledge-building at WISR in Berkeley, California. WISR was
created in 1975 to provide a very small, socially progressive, and multicultural learning environment in which com-
munity-involved adults could construct individualized BA, MA and PhD programs in close collaboration with facul-
ty. In this article, we | ook at W SR's history,

challenge and support our learners. Quite importantly, learners at WISR often come to appreciate that they, and in-
deed, most everyone, is involved in knowledge-building, to a greater or lesser degree.

keys
some outcomes for our | e ditiemiacluding theaubtld wayglinSvRch VISR facultg ngi bl e

Our efforts at WI SR ar e c ons ithedeackimgand learningeflinguiri on t

and scientific methods, other alternative programs and the conventional higher education establishment. As individ-
uals, WISR learners find their own voices, build bridges to their desired career paths and pursue their hopes for bet-
tering their communities. As inquiring colleagues of others, they further contribute to knowledge-building—in im-
mediate endeavors in their local and professional communities, while directly and indirectly conveying to others
what they are learning as well as how they are learning. Amidst the nuances of such collaborative inquiry, there is a
special magic. That magic is the focus of this article and at the heart of why WISR continues to thrive in the face of
seemingly impossible challenges to a tiny, alternative institution with severely limited financial resources. (The ar-
ticle appears in Community and the World: Participating in Social Chang€orry D. Dickinson (ed.), Nova
Science Publishers, 2003, and the quoted abstract above is on page 63.)

(0]
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WISR’S PURPOSE AND PHILOSOPHY

WI SR‘s programs ar e d e-gwolged aludts withohighpquabtyldardirey oppodummu n i t y
ities, combining academic theory and research with experience-based knowledge and insights, to help people devel-
op satisfying personal careers while providing leadership toward educational innovation, community improvement
and constructive social change.

Higher education should help community-involved adults become aware of their intellectual strengths, of
what they already know and can do, by thinking, talking, and writing about those strengths, and applying them to
problems that the students are personally concerned about. Higher education should help adults assess their person-
al goals, and the kinds of further learning that they need to pursue those goals and attain them. All students should
be encouraged to stretch themselves, to become broadly acquainted with fields of knowledge and intellectual me-
thods that are relevant to their areas of interest.

We believe that facts and methods of analyzing are best learned as parts of a broad, developmental ap-
proach to knowing, as a natural, dynamic process that all of us engage in throughout our lives. Critical inquiry can
be a focal process in the education and self-development of community- involved adults.

We believe that all |l earners intellectual ssinteresH
pects of knowledge should be openly and hospitably explored in the educational process.

Intercultural understanding and multicultural learning experiences are important to adult learningintod ay * s
world, especially between members of different genders, economic classes, and ethnic and racial groups. Every
student should understand how the most basic facts and ideas that we know are shaped by our individual experiences
and the group cultures in which we take part.

We believe that adults learn best when their study is closely connected to their own personal and group
interests, and connected as well with work in which they are actively engaged. We believe students should be en-
couraged and supported in doing work that contributes not only to their own advancement but also to the improve-
ment of their communities, and to long-term social change for the benefit of all peoples.

A Brief Historical Perspective. WISR was founded in part as an attempt to improve on both conventional
and alternative higher education as they had evolved into the 1970s. At that time, in the aftermath of the sixties,

many educators and students wer e d e tnaunityandgnsdcial ehangeer i t s o f
the —relevancel of the curri cul edotationaWI8R wgsdonnded martlylasy , the v
our modest but concerted response to some inadequacies in conventional education—for example, the absence of

emphasis on personalized education, multiculturality and social change. It was founded partly in response to the

limitations of alternative programs of the seventies, which oftentimes were too preoccupied with simp |l y —l oo ki ng
di fferentl from the conventional. Since then,nmany <co
corporated in only a partial way some of the agendas fromthesixt i es (e. g. , field studies pr

ethnic studies). Most current reforms are guided by the economics of marketing academic programs to appeal to a
growing population of mature adults who are interested in returning for further academic study and professional
certification (e.g., to obtain degrees and licensing). Most alternative institutions of the sixties and seventies have
failed to survive.

WISR is one of the very few alternative, multicultural and social change-oriented institutions of higher
|l earning that have survived for what is now a quarter
continued to hold WISR to these initial commitments—to create and sustain a multiethnic academic institution for
people concerned with community improvement, social change and educational innovation; to provide individua-
lized degree programs for working adults; and to continue to refine and enhance the teaching-learning methods that
work best for our students, while keeping our basic philosophy, values and our sense of purpose intact. Hence, our
motto, Multicultural is WISeR.



DEGREE PROGRAMS

The Doctor of Philosophy Degree in Higher Education and Social Change

The interdisciplinary PhD program provides advanced, individualized learning and professional
training for educators, community service professionals, community activists, and other adults concerned
with the relations among social change, education, and community service or development in everyday
practice. Examples of specific objectives are (1) preparing teachers for innovative college and university
programs; (2) assisting the personal and intellectual growth of leaders in community service organizations;
(3) helping to advance knowledge of ways to meet the needs of low-income and ethnic-minority communi-
ties; and (4) contributing to the education and knowledge of professionals in such fields as education, com-
munity services, and counseling. Students in the PhD program critically examine (a) existing programs and
institutions; (b) innovative models and practices; (c) the social/cultural/political conditions that influence in-
stitutions and programs, local communities, and professional practices; and (d) the creative potential of new
kinds of learning and teaching processes. These educational processes may directly or indirectly influence
students; educators; professionals in community services, public policy or counseling; clients of community
organizations and professionals; and the general population. Examples of areas of concern to PhD students
are multicultural education, community-based adult literacy programs, health education, the educational ef-
fectiveness and social impact of self-help groups, the professional education of counselors concerned with
creative practices that consider the larger social context, and the educational practices in formal school and
college settings. Key elements of the PhD program at WISR are:

9 Each student designs his or her own individualized program of studies in consultations with one to
several primary faculty advisers of his/her choosing.

9 Students have great latitude to design projects and studies that contribute to their particular per-
sonal and professional goals within the broad guidelines of the program.

9 The program aims to provide advanced individualized learning, professional training and assis-
tance in accomplishing creative projects for educators, counselors, community service profession-
als and community activists.

1 The program is especially for people concerned with social change, community improvement, and

professional or educational innovation.

The program is notdesigned to meet State requirements for the Clinical Psychology License.

The PhD program is typically two to four years in length, and most students continue to work dur-

ing their studies.

91 PhD students usually complete 10 to 11 pre-dissertation projects on topics central to their interest.

Some of these projects are practical and action-oriented, others may involve critical reviews of per-

tinent literature, and others are designed to synthesize and critically reflect on insights students

have gained from previous experiences.

These projects culminate in written papers.

The student completes his or her program by conducting action-oriented research and writing a

dissertation that is a creative project of strong personal significance, of some importance to others,

= =4

=a =

andaspringpoard for the next steps in the student

The PhD program in Higher Education and Social Change has graduated 28 students since the first
person enrolled in 1976. It enrolls mature and capable adults who are able to do creative, specialized work
in one or more areas pertaining to the education of adults for social change. PhD students learn how to
create useful knowledge for educators, community-based professionals and leaders, and lay people who are
interested in using educational processes to address social problems.



Master of Arts Degree in Education

The Master of Arts in Education provides individualized, interdisciplinary learning and professional
training for educators, community service professionals, community activists and leaders, and other adults
interested in understanding education as a process and social institution in its relation to personal growth,
community development, and broader social change. Students in this program learn how to do advanced,
specialized work in content areas such as those described in the discussion of the PhD program (above).
MA students learn concepts, practical skills, and methods of inquiry, so they can engage in competent prac-
tice as educators, community leaders, or professionals in related fields.

Master's and Bachelor of Arts Degrees in Psychology

These programs help students to learn counseling skills and theories from both traditional and con-
temporary currents in the field. BA students learn basic concepts of psychology as they apply to one or more
of their individual areas of interest. MA students have two options: First, they may pursue individualized
programs of advanced study in psychology, requiring at least 32 semester units of completed work. Second,
they may elect to do at least 48 semester units of graduate work, with an emphasis on marriage and family
therapy, combining classroom-based instruction with individualized study. This second option takes longer to
complete, and it meets the academic requirements for the State of California Marriage and Family Therapy
License (the educational requirements of Section 4980.37 of the California Business and Professions Code).
For more details on t he MFT optsiuopnp | ecmenmnstu Itto WIhSR' scat al og, —
State of California‘s academic requirements I-for the
lowi ng are some highlights about W SR*'s MFT option, t

9 The State has a number of important prerequisites for licensing, the first of which is that the prospec-
tive licensee must obtain an approved MA that meets the academic requirements spelled out by State
lawsandregul at i ons (| i logion\WBosdof tee mddtHriportdmtdadditional prere-
quisites are: 3,000 hours of supervised experience (no more than 750 of which may be obtained dur-
ing the MA program, with the balance coming after receiving the MA); a criminal background check;
and a written exam and a clinical vignette written exam.

9 Those considering the MFT license should contact the State agency which is responsible for licens-
ing, the Board of Behavioral Science. The Board has a very informative website: www.bbs.ca.gov/

9 Another excellent source of information is the California Association of Marriage and Family The-
rapists: www.camft.org/

1 WISR MFT students are required to participate in a minimum of two years of Saturday seminars,
which meet twice per month (one time per month in the mornings, and once each month for most of
the day). Students with previous relevant MA level work may be required in seminars for a slightly
shorter period of time.

9 Through faculty assisted individualized study and participation in seminars, students are expected to
demonstrate foundational knowledge, including understanding a well-rounded range of readings and
the completion of an analytical paper, in each of the following areas: Human Development, Human
Sexuality, Psychopathology, Theories and Methods of Marriage and Family Therapy (two papers),
Cross-Cultural Counseling, Professional Ethics and Law, Psychological Testing, Psychopharmacolo-
gy, Aging and Elder Care, and Theories of Social Analysis and Change (as applied to some aspect of
MFT practice).

1  WISR MFT students must also participate in an all-day workshop on Child Abuse Assessment and
Reporting, two days of training on Alcoholism and other Chemical Substance Abuse and Dependen-
cy, a day and a half of seminar studies in human sexuality, and seminar studies on aging and elder
care, as well as on spousal abuse and domestic violence.

1 MFT students at WISR learn about research methodology, especially qualitative and action-oriented
methods using observational and interviewing skills, and demonstrate the successful use of these in
their thesis or in another project.



1 Each WISR MFT student must complete a minimum of 306 hours in a Supervised Practicum, and
write two critically reflective papers on their insights and experiences in at least one, and preferably,
two, practicum setting(s).

Those considering W SR's MFT option should al so
formance Fact Sheet for WI SRghidRsTronShisdact ghaettars: and Al umni

9 Overall, more than half of the students entering the MFT program succeed in completing the pro-
gram;

91 the vast majority of our alumni have either obtained the license or their intern number and are
working toward the license;

9 at least three-quarters of our MFT alumni are employed as MFTs, MFT interns, or in closely re-
lated fields;

9 most all pass the written exam on the first try; a substantial majority also pass the oral exam on the
first try [the oral exam has recently been replaced by a clinical vignette written exam], and so far,
all of our alumni who take the exam pass it eventually.

9 Of the fourteen alumni surveyed in 2003, all were very enthusiastic and positive about their educa-
tional experiences at WISR.

Students pursuing the MAi n Psychol ogy, which is not d
quirements for the MFT license, are also prepared for competent professional practice, and they learn to
consider some of the community, social, and multiethnic issues surrounding the practice of psychology.
Students pursuing the BA in Psychology develop sufficient understanding of a range of psychological theo-
ries, issues, and practices that they can go on for graduate study, or can obtain entry-level positions doing
work related to psychology. BA students also become familiar with some methods of inquiry in the hu-
manities, social sciences, and natural sciences, and learn how to organize their ideas, find their individual
voices, and express themselves through writing.

Master's and Bachelor of Arts Degrees in Human Services
and Community Development

Work in a community agency or grassroots organization is combined with study of skills such as
community needs assessment, program evaluation, networking, problem-definition, constituency-building,
and institutional development for community groups. The Master and Bachelor of Arts Programs in Human
Services and Community Development provide individualized, interdisciplinary education and professional
training for adults interested especially in creating and offering community services and programs that are
responsive to community needs and promote constructive social change.

Students pursuing an MA are prepared for competent professional practice and/or community lea-
dership, and they learn how to address immediate tasks and problems as well as the "bigger picture." Stu-
dents pursuing a BA develop an understanding of theories and practices so that they can go on for graduate
study, work with local community groups, and/or obtain at least entry-level positions in a community ser-
vice agency. BA students also become familiar with some methods of inquiry in the humanities, social
sciences, and natural sciences, and learn how to organize their ideas, find their individual voices, and ex-
press themselves through writing.

esigned
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Master's and Bachelor of Arts Degrees in Social Sciences

The MA and BA programs in social sciences analyze the connections between everyday life, larger
social/political/economic/cultural conditions, and issues of social change from an interdisciplinary perspec-
tive. The Master of Arts and Bachelor of Arts Programs in Social Science provide individualized, inquiry-
oriented education and professional training for working adults interested in the interdisciplinary study of
issues that connect those aspects of community services, community education, community development,
social policy, and social change that interest them.

Students pursuing the MA are prepared for competent professional practice in fields that require
the use of social science knowledge and methods, including jobs in community services, media, social re-
search, community activism, organizational management and organizational consulting. Each student learns
one or two specialties and gains a foundational understanding of methods of inquiry in social sciences. BA
students are introduced to theories and methods in the social sciences as preparation for graduate study, lo-
cal community work, or entry-level jobs in social service agencies. BA students also become familiar with
methods of inquiry in the humanities, social sciences, and natural sciences; they learn how to organize their
ideas, find their individual voices, and express themselves through writing.



STUDY AT WISR FOR PERSONS
LIVING OUTSIDE THE AREA

The vast majority of WISR's students live in the San Francisco Bay Area. However, WISR also
offers degree programs to students who live outside the area under special arrangements tailored to their
specific learning needs and capabilities. We have found that most students admitted from outside the Bay
Area do exceedingly well in our programs. Here are examples of some alumni and current students who
have studied from a great distance from the Bay Area--through regular phone conferences with faculty, ex-
change of drafts through mail and e-mail, and occasional visits to WISR to participate in seminars and to
meet with faculty and other students.

1 A faculty member at the University of California, San Diego, who specialized in multi-cultural
education, teaching reading and writing to young children, and the creation of support systems
for minority teachers.

1 A faculty member at Evergreen State College in Tacoma, Washington, who was doing inter-
disciplinary team teaching and innovative education in writing and study skills for adults re-
entering college after years away from formal education.

9  The historian for the Omaha tribe, who while living in Nebraska, successfully obtained his
MA at WISR with his studies focusing on cultural preservation projects growing out of his
work with his tribe and with anthropologists, educators, public officials and the general public.

1 A professor of —-English as a Foreign Languagell in Japan who was very involved in a number
of facets of cross-cultural education. His PhD studies at WISR furthered his professional writ-
i ng, including a paper on —Ethnogr aphé-
rence in Orlando, Florida. His dissertation was concerned with researching and articulating a
critical approach to learning and teaching culture, based on the study of —English as a Foreign
Languagell classrooms in Japan.

9 Several former and current PhD students are licensed therapists living in such locales as Colo-
rado, Hawaii, Germany and Seattle, who have pursued advanced work in the treatment of a
wide variety of trauma survivors, and in the training of therapists and other professionals who
work with people recovering from various forms of trauma. These therapists have often stu-
died the use of somatic and movement approaches to therapy in conjunction with verbal ap-
proaches. Some have been concerned with neurological and physiological, as well as spiri-
tual, aspects of healing.

1 A current MA student at WISR is an accountant living in Baltimore who is studying African
culture and spirituality for insights that can be used by African Americans.

1 A WISR PhD student is a tenured professor of law in Boston. As an Asian-American, he
serves on community task forces which are fostering community dialogue to further multicul-
turality in the greater Boston area. His PhD studies are also focusing on his specialization in
labor law and workplace bullying, as well as his special interest in the role of intellectuals in
promoting progressive social change.

9 A current student is a Nigerian who is using his PhD studies at WISR to further social policy
research aimed at redistributing the wealth from Nigerian oil resources to benefit impove-
rished communities there.

Admission Requirements and Teaching/Learning Process

Like all students admitted to WISR, applicants from outside the Bay Area discuss WISR's pro-
gram and their own goals, interests, and backgrounds with a core faculty member. The application process
involves extended telephone conversations, letters of recommendation, and the applicant's written statement
about her or his interests, plans, and the kinds of learning and community action in which s/he has been in-
volved.
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Students living outside the Bay Area are expected to maintain regular contact with WISR faculty,
and to visit WISR periodically. Each student constructs an individualized program of study with WISR fa-
culty help. Frequent (usually biweekly) telephone conversations and exchanges of letters and/or audiotapes
with WISR faculty are used to communicate about the student's learning goals, projects in progress, read-
ings, job-related work of current interest, and other topics related to the student's learning. This regular
feedback helps to give students support, stimulation, constructive criticism, and intellectual foci for their
professional and academic activities. All students must provide rough drafts of papers to WISR faculty, so
that they can receive specific suggestions for refining their ideas and improving their writing skills. Regular
telephone conversations are used to discuss students' difficulties and frustrations, brainstorm about possible
work/learning projects, and maintain student-faculty contact. The students use periodic face-to-face meet-
ings (at least annually, but usually more frequently) with faculty and other students at WISR, and with other
resource people from the Bay Area, to enrich and fill out their involvement in WISR learning activities.
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LEARNING PROCESS AND
ACADEMIC STANDARDS

WISR's Individualized Approach to Learning and Grading

Most of the work of WISR students is similar to what is called independent study at conventional
institutions. However, WISR's learning/teaching relationships involve substantially more ongoing and cu-
mulative student-faculty contact than the model of independent study, which relies primarily on initial “con-
tracts” and faculty checkups at the contract's end. WISR students average twice-monthly, individualized
discussion sessions with faculty members, with more frequent contacts when projects are at especially ac-
tive phases, and less frequent contacts in a project's less active phases.

Evaluations of student work are made by each person's primary faculty adviser throughout the in-
dividual, faculty-student consultations, and in the faculty member's review of written papers and project re-
ports. A strong effort is made to engage each student in habitually evaluating her or his own efforts. Open,
candid discussions of a student's strengths, progress, and areas needing attention are part of many faculty-
student consultations. At the same time, students are encouraged to do repeated revisions and rewrites of
their papers and reports, until they have been brought to a level of quality acceptable to both the student and
the teacher. WISR faculty members try to separate the process of evaluating students' work from the penal-
ties and insults to students' pride that are considered necessary parts of traditional, summary grading sys-
tems.

WISR's teaching and learning methods emphasize regular, intensive, one-to-one contacts between
student and faculty members, and small-group seminars in which everyone is expected to contribute to the
shared learning. These methods were more traditional throughout Western history, from Classical Greece
to Oxford and Cambridge Universities, than they are in modern U.S. universities, where the prevalent pat-
terns of impersonal, course-based instruction are inventions of comparatively recent times.

WISR relies not on standardized courses but on students' active efforts, under faculty supervision,
to solve problems that actively interest them, bringing their own work experiences together with the re-
sources of academic research. Instruction at WISR is based on a curriculum that emerges in accord with
WISR's educational principles. There are not separate, specified courses. However, there are required se-
minar sessions on two Saturdays per month for the MFT Program, and optional seminar sessions available
to all interested students, typically offered two or more times per month.  In WISR's curriculum, a student's
course of study is not determined a priori, and there is no specific deadline for the completion of work.

WISR relies not on graded, written, question-answer examinations but on students' abilities to
write clearly about subjects that they develop, and to respond articulately to questions about what and how
they have learned. Qualitative written and verbal evaluations are used instead of single-letter or number
grades, and faculty members making assessments are expected to know how any individual student® wvork-
product is related to the student's previous efforts and educational objectives. Academic assessments are
not based on rigid, technical criteria of achievement but on faculty members' requiring that students meet
broad, basic standards of clear thought, substantively rich description, coherent explanation, concern for
evidence, and active, imaginative inquiry. In short, each student's faculty advisers evaluate the student's
work based on the guidelines stated in the catalogue in the sections on "Awarding Grades and Credit" and
"Degree Requirements."



Sequences of Learning Activities

The typical path of a WISR student from admission to graduation follows three phases, at both the
graduate and the undergraduate levels.

The first phase is exploratory. Students investigate existing knowledge about a number of substan-
tive areas, actively try to learn the "lay of the land" in fields of study with which they are working, and/or
begin actively working on one or two projects that have strong, personal interest for them. The knowledge
areas, community issues, and projects pursued are defined collaboratively by the student and her/his faculty
advisers, building on the student's (pre-existing or emergent) intellectual, professional, and community in-
terests. For most students, this phase takes between six and twelve months to complete.

The second phase is oriented to breadth and to completing tangible projects. Students work to
complete projects resulting in tangible products that help them to learn, give evidence of their learning, and
(where possible) contribute to their communities. These products are frequently similar to “independent
study" term papers, but are intended to be more deeply and thoroughly considered than those in most con-
ventional institutions. Repeated revisions of drafts, based on intensive, student-faculty discussions and writ-
ten faculty comments, are a typical, important feature of this phase.

Besides building on each student's own intellectual and professional interests, these projects must
help the student become proficient and demonstrate competence in a range of theories and practices within a
major field and in two broad, core areas of study: Methods of Social Action Research and Theories of So-
cial Analysis and Change. The time required for students to finish this phase varies widely, depending on
the particular student's degree program, and the amount of academic work that the student has previously
done in the relevant areas of study.

The third phase is focused on the student's major project (undergraduate), thesis (Master's level),
or dissertation (Doctoral level). This effort involves a serious, in-depth study of a subject intrinsically in-
teresting to the student and, usually, of benefit to others. This phase typically requires three to six months at
the undergraduate level, six to nine months for Master's students, and a year or more at the Doctoral level.

Evolution of Student Projects

Whenever it is deemed hel pf yfaculty memberhfél ousatTenthe nt * s | ¢

tive Project Plan form with students at the beginning of a learning project. The student and the faculty
member write a paragraph description of the project--its nature and scope as presently envisioned, the antic-
ipated learning activities and expected products (e.g., type of paper). In addition, the faculty and student
agree on the anticipated number of semester units that the student is likely to earn through that project, and
note the number of units. Where applicable, the faculty member explains why more or less than 4 units are
anticipated.

It is expected that very often student project plans will change, and students and faculty are strong-
ly encouraged to be open to changing project plans, as well as the scope and intensity of the project (as well
as the number of units awarded). Emphasis is on achieving a quality learning experience, consistent with
the student'
pected that students may often find themselves in the middle of a project which spontaneously or fortuitous-
ly unfolds without advanced planning. Students and faculty are also encouraged to nurture these fruitful
and unexpectedly developed learning projects, even when the projects w e r entehtionally planned from
the —beginning..| I n t hese maygch@s to writthor thef Tantative
Project Plan form a paragraph describing the process of how the project has spontaneously or unexpected-
ly unfolded thus far.

At the end of a project, the faculty member articulates on the Project Evaluation Form how the
project grew larger or smaller than the initial units projected, where applicable. About one paragraph is

s |l earning needs and purposes xand
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written on the process by which the project came to change in credit unit size from what was anticipated,
and another paragraph on the academic criteria and evidence used in making the final credit determination.

Awarding Grades and Credit

Credit hours at WISR are awarded based on each student's progress through the requirements for
a specific degree program. In order to complete requirements for the BA, students shall have earned at least
124 semester units; MA students, except in the MFT program, shall earn at least 32 units. At least 48 seme-
ster units are required for the MFT program. The PhD program requires 54 semester units beyond the MA.
Faculty will fill out Project Evaluation Forms for each completed project, noting the credit units awarded
with their comments explaining the basis for the awarding of credit. In addition, faculty will note if a par-
ticular graduation requirement has been fulfilled, as noted above, and this form will be attached to the stu-
d e nGourse Syllabus (see below).

Grading. Student work at WISR is graded Credit/No Credit. Credit is awarded primarily for the
completion of work that can be demonstrated by evidence that is then included in the student's Learning
Portfolio. In awarding credit, WISR faculty are mindful of the quantity and quality of work expected of
students in conventional universities. Although the form and content of WISR student projects may be very
unconventional, WISR faculty assign semester units to a particular student project by referring to their ex-
periences in more conventional universities. WISR faculty base their credit-awarding decisions about stu-
dent projects on their sense of the approximate number of semester units that would be awarded for a simi-
lar amount and quality of academic work in accredited universities. This evidence used in awarding credit
may be of several kinds:

Academic papers. Most evidence of student academic work takes this form. Papers may be ana-
lyses of intellectual or professional issues of interest to the student, critiques of readings s/he has done, crit-
ical analyses of community projects, detailed plans for educational or community projects, reports of re-
search on community problems or issues, records of research interviews by the student about issues in pro-
fessional or personal development, combinations of these types, or other serious efforts negotiated by the
student and her or his faculty adviser.

Evidence of critically examined, experience-based learning. WISR grants credit based on evi-
dence of students' educational thought and growth that emerges in the student's community and professional
work. For example, documents acceptable as bases for academic credit include evaluations by a student or
co-worker of the student's community work, when that work was specifically discussed with the faculty ad-
viser as a part of the student's learning program.

WISR does not grant credit for prior experiential learning. WISR does not grant credit for on-
the-job activity in general, or even for achievements in the student's work life, unless that activity has been
subjected to ongoing, critical discussion by the student and the faculty adviser, for its intellectual and ethical
significance, its relation to the student's goals, and its significance for community improvement and social
change. In some cases, the student's work amounts to a faculty-supervised internship in her or his
workplace, or in a community organization. In all cases, however, the faculty adviser must have evidence
of the student's learning from the process, and of a student attitude toward learning in the work-context that
goes beyond unreflective performance of a job.

Audiotapes. Evidence of students' learning may also include audiotaped records of workshops
given by students at their workplaces, of focused discussions on issues relevant to their WISR learning
goals, and of seminars led at WISR.

Creative products. Evidence of students' learning may also include reproductions or descriptions
of creative and artistic products such as videotapes, films, paintings or drawings, murals, sculptures, poems,
and other imaginative literary pieces, where those products help to show the student's thought and imagina-
tion in some coherent relation to learning goals.



Faculty observations of students’ learning. Credit is granted to students who demonstrate to a
faculty member their mastery of a body of knowledge, such as the literature of a subject-area. Student read-
ing-lists in specific subject-areas are included in their learning portfolios as partial evidence of such mas-
tery.

Participation in WISR projects and seminars. Credit is granted to students for regular partici-
pation in a structured series of collaborative and group learning activities, such as WISR's seminars, work-
shops, and community projects. In particular, students who participate in one or more seminars and write a
critical analysis of the seminar content, process and structure, and assigned readings may receive one unit
(or more) of academic credit. Longer, more in-depth papers on topics related to seminars may of course al-
so be eligible for academic credit, depending on faculty review. Faculty, guest speakers or student presen-
ters at seminars may provide papers or related articles, either before or after their seminar, for the partici-
pants to read and to refer to during the seminar. Students wishing to receive academic credit may then use
these readings for their own analysis and reference.

The number of units students may accrue for seminar participation and analysis is limited. Stu-
dents pursuing 32 unit MA programs may earn up to 8 units, PhD students may earn up to 12 units, and BA
students may earn a maximum of 16 units in this way. Any units for seminar participation and analysis
beyond these will require special permission from a faculty advisor. Although students in the MFT program
have seminars that are specifically designed and required for their program and to meet licensing require-
ments, they are encouraged to attend other seminars at WISR to earn academic credit--for example, to fulfill
the requirements for study in theories of social analysis and change.

Course Syllabus. Each student entering WISR is required to write a course syllabus at the com-
pletion of each project for which credit is awarded. This course syllabus includes the following: 1) what
they accomplished or learned during the project (in about one to two paragraphs); 2) more specifically, what
they accomplished or | earned in relation to
and pertaining to other, related educational purposes, objectives, outcomes and competencies discussed in
such official WISR documents as the catalogue, the application for State Reapproval, and other documents
distributed by faculty to students; 3) a list of books and articles they read; 4) a list of relevant seminars,
workshops, or conferences attended at WISR or elsewhere (if applicable); 5) any pertinent job, volunteer or
other community or professional experiences; 6) the resource people and libraries used, as well as the
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proves of its accuracy, or if it is incomplete or inaccurate, returns it to the student for the appropriate revi-

sions. The student‘s faculty advisor orProfjedacul ty

Evaluation Form (see above), which contains their comments.

Transfer of Credit to WISR from Other Institutions

Maximum transfer credit accepted. No more than 94 semester units may be transferred from
ot her institut i ommssterturatsweyuirel foiitie 8/ ‘Ne mote 2hah sixssemester units

ofgraduat e study may be transf er r edredfooallslA dbgre®ybffer&l s

by WISR. No more than 21 units of PhD credit may be transferred toward the PhD at WISR.

Undergraduate transfer of credit. All undergraduate units earned by a student from any regio-
nally accredited or California State-approved college or university are routinely accepted for credit by
WISR. Undergraduate units from foreign institutions or from unaccredited institutions and those not ap-
proved by the State of California are accepted by WISR if they can be translated into U.S. equivalents, or if
the student‘s previous academic work can be
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also consider for credit course challenge examination results from such nationally recognized standardized
tests as the CLEP tests.

Graduate transfer of credit. For WI SR‘*s MFT program, students

who h

work which clearly meets State guidelinesandWl SR* s descri pursescegqs i o edt ierc oW SR¢ @

MFT MA in Psychology option may then receive up to six semester units of transfer credit. Courses trans-
ferred for students entering the MFT program ar e
with licenmseW SMETS sfacul ty, to make certain that
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I n other graduate programs at WI SR, eacth student ' s
count , in planning out her or his program of study, i

duplication of efforts. Some graduate course work is accepted for transfer in such cases. At the request of

the prospective student, the President, often in consultation with a Board-appointed subcommittee of two or

three Board and/or faculty members, who hold graduate degrees, evaluates the student request for transfer of

credit. Credit is accepted for transfer only if it is determined, after examini ng t he student
and/ or samples of the student
ble in substance and quality to work expected at WISR.

Degree Requirements

Requirements and Expectations for all WISR Students

Studies in Methods of Social Action Research.

All students at WISR are required to participate in an eight-part seminar series on Action Research, includ-
ing completion of assigned readings. Students who, for geographic or other important reasons, must miss one or
more seminars will be expected to negotiate with their faculty adviser alternative assignments. Students will also be
assisted in learning how to use the internet, relevant journals, and libraries, and to critique the literature in their
field(s) of study.

Theories and Methods of Social Analysis and Social Change.

All students at WISR are expected to do at least one project that draws on their reading of and reflection on
several perspectives on social change. Students are also expected to write a paper drawing on what they have
learned from these readings and how it applies to one or more issues, problems or topics of special concern to them.

Participation in WISR’s Learning Community.

WI SR recogni zes trhing tan be graatly endched loy ective toBaboratien with other
students in exploring and documenting study areas that touch their personal and professional interests. Because
WI SR°s program demands that i ndi v defining dnd parduingcthe studys
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their degrees. All WISR students are strongly encouraged to collaborate, formally and informally, with other WISR
students and/or alumni in formulating and carrying out their research inquiries, and in critiquing and supporting each
other's intellectual and professional wor k. All
ity to themselves and to the WISR learning community as a whole.

WISR faculty will help all students to develop collaborative learning relationships with other students
through face-to-face meetings, seminars, telephone and internet contacts, and written correspondence. Each PhD
student is required to conduct at least one seminar at WISR during enrollment there, and students in other degree
programs are encouraged to do this as well.

Students living in the greater Bay Area are expected to attend most of the quarterly All School Gatherings,
so that they may come to know other WISR students and become acquainted with their backgrounds and research in-
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terests. Students living outside the area should negotiate with their faculty advisers the periods and timing of their
residencies at WISR, including at least one visit per year.

Production of Annotated Bibliographies.

Each WISR student is required to develop annotated bibliographies in which they write a paragraph or two
about each of the several sources they have been found to be most important in the core areas of their studies. Spe-
cifically, students are expected to produce an annotated bibliography of at least two or three sources in each of
WI SR*s required ar e a sofadalcange, andRpactionirescach andhqdalitat r at egi es
tivel/participatory research methods, as tumléyahd2ams i n
the PhD program, with higher/adult/community education and social change. Each student will also do an anno-
tated bibliography in what they consider to be their main one to four areas of primary emphasis and concentration.
MFT students will do annotated reading lists of the two to four most important sources in each of the state-required
areas of study (i.e., theories and methods of marriage and family therapy, human development, sexuality, cross-
cultural counseling, law and ethics, psychopathology, psychopharmacology, psychological testing, alcoholism and
substance abuse, child abuse assessment and reporting, and aging and elder abuse).

As part of producing their annotated bibliographies, students will be asked to describe each of the major
readings, why it has valuable been valuable to them, and if applicable, its limitations, as well. Students will be en-
couraged to also address such questions as,

91 what is it about this reading that resonated with you personally?
9 what were you challenged to think about in a new way?
91 how readable was this work?

WISR faculty hope that the process of constructing these annotated bibliographies may very well be confi-
dence-building for students, and help them to keep track of the highlights of their learning. Also, the annotated bib-
liographies will enable the WISR community to develop a pool of knowledge in the main content areas across all de-
gree programs, and in the areas of particular concern to MFT and PhD students, respectively, who together, make up
a substantial majority of WISR students.

The development of annotated bibliographies, in conjunction with course syllabi, will be a requirement ef-
fective for all students entering on or after June 1, 2004, and students who have enrolled prior to then will be strong-
ly encouraged to develop such annotated bibliographies.

Bachelor of Arts

WISR does not use semesters, but bases its degree requirements on sequences of guided study ne-
gotiated by individual students and faculty advisers. Credits for completed projects are given equivalents in
semester units by faculty advisers, according to criteria and procedures noted above. Stated in semester-
units, WISR's requirements for the Bachelor of Arts are as follows:

124 units minimum for graduation, including

40 units in basic or general studies
44 or more units in the major field
40 units in the major field and/or electives

WISR faculty award credit for the completion of student projects by using as a baseline the fact
that most conventional undergraduate classes carry 3-5 semester units of credit. In each project, a WISR
student does readings and/or practical and experiential work, and writes a paper that typically involves ref-
lections on the work, articulation of the student's insights, and some creative formulations. WISR faculty
evaluate the quality of the student's learning in the project, the quality of the written product (and any other
product or evidence of accomplishment and learning), as well as the quantity of student effort involved.
They then assess the project's worth in terms of the 3-5-unit standard.
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WISR faculty have found that students learn better, and integrate the various aspects of their work
better, if their projects are somewhat larger and more intense than those required by a conventional under-
graduate class. Consequently, WISR undergraduates more often earn 4-8 units for a project, although varia-
tions in this are common. The culminating major project, the senior thesis, usually involves at least 12
semester units of credit.

Each student must study at least one (1) year at WISR to receive a Bachelor's degree, no matter
what credit is awarded for previous work. No specific minor field is required, because at WISR the major
field is expected to be sufficiently interdisciplinary to involve the student in more than one traditional
area of study.

Each undergraduate, when admitted, must have completed a substantial, year-long course in each
of four areas (social sciences, humanities, and natural sciences), or must complete a significant project at
WISR dealing with methods of inquiry in each neglected area, and applying those methods in a critical
analysis of a topic interesting to the student. During their work at WISR, all students are helped to im-
prove their communication skills ""across the curriculum.” This is accomplished in part by requiring
students from the beginning to articulate their learning goals, ideas, and activities to faculty members in in-
dividual consultations, and to write and rewrite draft project reports in response to close faculty analyses
and comments, both written and oral. Students may lead and take part in seminars, in part to help build
their oral communication skills.

Foundational work in social inquiry is considered basic to study at WISR, and is required of
all students, regardless of special interests. This includes doing one project in Social Action Research and
one in Themes of Social Analysis and Change.

Every undergraduate student must complete a culminating major project showing her or his
ability to do a serious, substantial study, if possible with a practical significance, in an area of strong per-
sonal interest.

Master of Arts

WISR's Master of Arts programs are open only to those who hold Bachelor's degrees. Normally,
graduate transfer credit is not allowed for courses taken at other institutions. A minimum of 15 months of
study at WISR (approximately 32 semester units), exclusively in graduate study, is required for each Master
of Arts degree, except that students taking the Master of Arts program in Psychology with an intention to
meet the academic requirements for the State's Marriage and Family Therapy (MFT) license must complete
48 semester units (about two years of study), over a minimum of 24 months of study.

Typically, MA students earn an average of about four semester units for each of six to seven
projects (some may earn less than four units), and at least six units for the thesis. Faculty members award
credit to each project by assessing its relative importance in the student's total degree program. Faculty
members also assess the quality of each student's learning, the quality of the student's written product and
other demonstrated accomplishments, and the quantity of the student's effort in comparison to what would
be expected of students in more conventional graduate classes.

For graduation, each Master's student must develop in her or his Learning Portfolio at least six pa-
pers, project analyses, lists of focused readings completed, and other materials demonstrating that the stu-
dent has a broad range of knowledge in her or his field of study, and a significant ability to integrate
theories and practices in the major field and in two core areas: Methods of Social Action Research
and Theories of Social Analysis and Change. Each student must also complete a Master's thesis, com-
bining critical analysis of a problem of interest to the student with a potentially significant contribution to
helping others. The Master's project must embody creative effort by the student. Ordinarily this involves
defining a problem, designing and/or trying out an approach to that problem, and writing a reflective, criti-
cal analysis of the process and its results.



In addition, students working toward the MFT license are assisted and expected to study in the
core subject-matter areas required for the license. This includes mastering content in such areas as psycho-
pathology, human development, marriage and family counseling theory and techniques, research methodol-
ogy, psychotherapeutic techniques, human sexuality, cross-cultural analysis, and professional ethics. While
this material is incorporated in individualized study, students are also required to participate in two Satur-
day class sessions each month. MFT students must have at least 306 hours of supervised experience in a
practicum that meets State requirements. Also, students discuss their practicum experiences with their fa-
culty adviser(s), and write two papers critically analyzing insights from these experiences.

Doctor of Philosophy

A student is required at entry to hold a Master's degree and to be a mature adult with a history of
community involvement or successful professional practice. A minimum of two (2) years of study (54
semester units) is required of students for the degree. In practice, most WISR students have completed their
doctoral studies in two and one-half to three and one-half years beyond the MA. Faculty assess the quality
of the student‘®s |l earning, the quality of ish-he stud
ments, and thequant i ty of t h einrelatian tb evimttwoudd beeeXpéctedrot stsidents in more
conventional PhD level classes. Typically, students earn at least three or four units for each project, and
about twelve units for the dissertation.

A doctoral student must complete a range of projects, culminating in papers comparable in quality
(not necessarily in form or content) to papers expected for doctoral seminars at more traditional institutions.
In practice, about ten such projects are necessary to demonstrate:

breadth of expertise in one's major field(s) of emphasis;

ability to use theory and practice creatively, and to create theories and action strate-

gies;

9 ability to integrate WISR's two core areas--Action Research Methods and Theories of
Social Analysis and Change--into one’s thinking and action; and

1 completion of a dissertation project that shows significant intellectual and practical

creativity in an area of personal interest and potential importance to others.

f
f

Further, each Ph.D. student is required to plan and conduct at least one seminar session on a
subject which reflects a major interest of theirs, and to demonstrate how it relates to theories and practices
in the broad, interdisciplinary field of higher education and social change.

PhD students are strongly encouraged to attend one or two seminars per month to help them learn
about theories pertaining to higher education and social change, and about research methodology. Through
seminars, readings, and individual discussions with faculty advisers, PhD students are expected to learn
about theories and research methods, and to use and critique some of these theories in their papers and in
the dissertation.

Graduation and Evaluation of Progress Toward Graduation

Throughout most of the student's program, decisions about the direction and quality of his or her
work are made by the student's primary faculty adviser(s), in consultation with the student and with other
instructors, community resource people, and/or field supervisors, as the advisers and the student think use-
ful. The recommendation of a BA or MA student's readiness to begin the culminating project or Master‘s
thesis is made by the primary faculty adviser, usually only after three-fourths of the other requirements
have been completed. At that time, the student writes a thesis proposal, which outlines (1) the major is-
sues and questions to be addressed, (2) the significance of those issues to the student and to others, and (3)
the sources of information, the methods of inquiry, and (if appropriate) the modes of action to be used.
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The student then constitutes, with his major faculty adviser's help, a Graduation Review

Board composed of at least two WISR faculty members, two WISR students, and one or more outside ex-
perts (or other WISR faculty) in the student's field. The Review Board members comment on, critique, and
approve the student's proposal. The proposal then serves as a general guide for the student's thesis inquiry.
However, it is subject to change, and the student is expected to discuss his or her thesis progress with each
Review Board member throughout the work on the thesis. Review Board members comment on and criti-
que at least one rough draft, but usually two drafts. The student's major faculty adviser helps to facilitate
and mediate disagreements if Review Board members make inconsistent suggestions for change.

Once the faculty adviser and the student are confident that all Review Board members are ready to
approve the thesis, a final Graduation Board meeting is held. At that time, the student discusses and an-
swers questions about the thesis and his or her learning in working on it, and throughout the entire degree
program. The student is questioned about his or her future plans, and how the experience at WISR will con-
tribute to the student's future work. The Review Board may also examine the student's academic accom-
plishments throughout the program, and discuss them with the student. Finally, each graduating student is
required to submit a written self-evaluation, which includes a critical reflection on what she or he has
learned in the program, and a discussion of insights gained, challenges and obstacles encountered, and
WISR's strengths and weaknesses in contributing to the student's learning.

In the MA program leading to the Marriage and Family Therapy License, there are the fol-
lowing additional steps in evaluating the student's progress toward the degree: Evaluation sessions are giv-
en to MFT students at three stages: (1) after six months or the completion of three areas of study and three
major papers, to assess the student's readiness for entering the practicum; (2) approximately at the midpoint
of the student's Master's program; and (3) when the student has completed all requirements except the the-
sis. Each session is conducted by two core faculty members, at least one of whom holds the MFT License,
with a student peer. The student's work in the practicum is evaluated as well. Evaluations are intended to
offer constructive suggestions, to help students strengthen weak areas, and to support growth where the stu-
dent shows strength.

For PhD students, there are two formal evaluation steps prior to the Final Graduation Review
Board meeting, when the dissertation is reviewed, approved, and authenticated by the Review Board. First,
three WISR faculty members review the Ph.D. student's completed projects, after most of the pre-
dissertation requirements have been met, to determine if she or he is prepared to undertake the rigorous
study required for a doctoral dissertation. The WISR learning process is designed to help students develop
the breadth and depth of knowledge in the area(s) of primary interest, as well as the skills of action-oriented
inquiry and knowledge-building, so they will be ready to undertake a dissertation by the time they have
completed the approximately ten required projects. Second, each PhD student's Graduation Review Board
evaluates the student's dissertation proposal to determine if the topic design and procedures meet the Insti-
tute's academic standards as articulated in the section on Doctoral Degrees, above.

No English as a Second Language (ESL) Instruction Provided

WISR does not provide ESL instruction. All instruction is conducted in English. Some students
who are not native English speakers, but who are fluent in English, have enrolled and successfully com-
pl eted programs at WI SR. WI SR°s admi ssions
learning needs and interests, and aids the prospective student in determining whether or not WISR can meet
his or her educational needs. Enrollment at WISR does not provide foreign students with 1-20 status
(i.e., WISR students do not qualify for foreign student visas.)
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STUDENT RIGHTS
AND RESPONSIBILITIES

Effective Dates for this catalog: July 1, 2004-June 30, 2006.

Information About WISR's Course of Study

For information about WISR's areas of study, degree programs and requirements, academic stan-
dards, methods of evaluation and grading, bases for awarding credit, and individualized teaching-learning
process, students and prospective students are encouraged to read this catalog thoroughly and to ask ques-
tions of WISR faculty members as often as they like. Our course of study and teaching-learning methods
are quite different from others. Students can best learn about them by repeatedly considering and discuss-
ing how they apply to individual students' circumstances and contemplated directions of study.

Faculty Assistance

As an aid to student learning, faculty members will work with students, if asked, to help them form
study groups. Faculty members will also seek to schedule seminars on topics of particular and current in-
terest to students, as students make these topics known. A student always has the option of changing his or
her faculty adviser if, for any reason, the student believes that his or her study at WISR would be aided by
such a change. Students may ask any faculty member for the names and phone numbers of other faculty
members with whom they wish to meet. Changes of advisers are, of course, subject to the willingness and
availability of the faculty members involved.

Dismissals and Appeals

Since WISR faculty are committed to helping all students succeed, and because of the thorough-
ness of our admissions counseling process, no student at WISR has ever been dismissed. However, a facul-
ty adviser could recommend review of a student's persistent lack of academic progress to WISR's Board of
Trustees, or to a designated subcommittee of the Board, and the Board could, as one option, dismiss the
student.

All actions taken by faculty members, Graduation Review Boards, or subcommittees of the Board
are subject to appeal by the student to the WISR Board of Trustees. Such appeals may request reevaluation
of credits awarded, graduation decisions, dismissals, or any other decision bearing on the student's learning
and academic progress. Decisions of the Board of Trustees, made after reviewing the relevant evidence, are
final.

Student Rights: Grievance Procedures

A student may lodge a complaint (grievance) by communicating verbally or in writing to any in-
structor or administrator. Any such person contacted shall attempt to resolve the student's complaint imme-
diately. Oral and written complaints will be accepted by the Institute in any form. When submitted in writ-
ing, a simple, specific statement about the issue to be resolved should be sufficient.

If a student complains verbally and the complaint is not resolved within a reasonable time, and the
student again complains about the same matter, the President of the Institute shall advise the student that the
complaint must be submitted in writing, and when that has been done the President shall provide the student
with a written summary of the Institute's response.
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If a student complains in writing, the President of the Institute (or, in the President's absence, a
designated staff person) shall, within ten days of receiving the complaint, provide the student with a written
response, including a summary of the Institute's investigation and disposition of it. If the resolution re-
quested by the student is rejected, the reasons for the rejection shall be explained.

Grievances not resolved by agreement between the student and the President of the Institute may
be submitted to the WISR Board of Trustees for a final decision by the Institute.

Any questions or problems concerning this institution that have not been satisfactorily ans-
wered or resolved by the Institute should be directed to the Bureau for Private Postsecondary and
Vocational Education, PO Box 980818, West Sacramento, CA 95798-0818, (916) 445-3428.

Student Services

As a small institution serving mature, working adults, WISR does not provide special student ser-
vices associated with more traditional universities, such as a counseling center or job placement office.
However, as a part of the teaching-learning process, WISR faculty regularly give students personal assis-
tance with such matters as career planning, setting personal learning goals, and evaluating their impact on
other life decisions. Faculty refer students to other students, alumni, adjunct faculty members, Board mem-
bers, and others in the community who may be able to help them think through career decisions, find volun-
teer learning opportunities, and seek jobs.

Student Housing
The Western Institute for Social Research is an institution established for mature adults who are

actively engaged in the work of the communities where they live. It does not provide dormitories, and as-
sumes no responsibility to find or help students find housing.

Sexual Assault Victim Information

All sexual harassment or assault incidents are to be reported immediately to the WISR President
John Bilorusky (510-655-2830) or to WISR Faculty Member Cynthia Lawrence (619-265-2877). In an
emergency, dial 911 for immediate attention.

Cancellation and Refund Policy

If a student cancels enrollment on or before the first day of instruction, WISR will refund all mo-
nies paid to that point, less the $100 enrollment fee.

Student Records

Student transcripts will be kept for 50 years. Other student records will be kept for at least five
years.

Institutional Status

WISR is currently approved to offer degrees by the Stateof Cal i f or ni a
condary and Vocational Education (BPPVE). WISR is a private, non-profit educational institution, not a
public institution. As a non-profit, WISR is governed by its Board of Trustees.
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Student Responsibility to Maintain Good Standing in Tuition Payments

WISR expects students to stay up to date in their tuition payments in order to remain enrolled, or
alternatively, to negotiate an acceptable payment schedule for becoming current within a reasonable time.
Suchrepayment schedul es are typically negotiated
attempt to negotiate an acceptable payment schedule fails, or if the student does not adhere to the agreed on
payment schedule, WISR has the right to disenroll the student until the student has become current in pay-
ing past due tuition and late fees. In any case, the Board may require that the student not re-enroll for a
minimum of six months. Furthermore, a student may not schedule their Graduation Review Board meeting,

if he or she has a past due tuition balance.

State of California Student Tuition Recovery Fund (STRF)

The State of California created the Student Tuition Recovery Fund (STRF) to relieve or mitigate
economic losses suffered by California residents who were students attending schools approved by, or regis-
tered to offer Short-term Career training with the Bureau for Private Postsecondary and Vocational Educa-
tion (Bureau).

You may be eligible for STRF if you are a California resident, prepaid tuition, paid the STRF fee,
and suffered an economic loss as a result of any of the following:
9 The school closed before the course of instruction was complete.

wi t h
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T The school*s failure to pay refundfsrliensefeeshar ges

or any other purpose, or to provide equipment or materials for which a charge was collected within
180 days before the closure of the school.

T The school ‘s failure to pay or reimburse
program as required by law or to pay or reimburse proceeds received by the school prior to closure
in excess of tuition and other costs.

| oan

1T The school ‘s breach or anti ci patngrucyon.br each of
9 There was a decline in the quality of instruction within 30 days before the school closed, or if the

decline began earlier than 30 days prior to closure, a time period of decline to be determined by

the Bureau.
91 The school committed fraud during the recruitment or enrollment or program participation of the

student.

You may also be eligible for STRF if you were a student who was unable to collect a court judg-
ment rendered against the school for violation of the Private Postsecondary and Vocational Education
Reform Act of 1989.

It is important that you keep copies of the enrollment agreement, financial aid papers, receipts or
any other information or documents of the monies you paid to the school. Questions regarding STRF may
be directed to the Bureau for Private Postsecondary and Vocational Education, P.O. Box 980818, W. Sac-
ramento, CA 95798-0818. [Authority cited: CEC #94944]

A resident of California who pays his or her own tuition is required to pay a state-imposed fee for
the STRF. The fee is $2.50 per $1,000 of tuition, rounded to the nearest $1,000. This fee is payable at the
time a student enters into a contractual agreement for a specified amount of tuition. For example, a Califor-
nia resident signing a $3,500.00 contract for December 2004-June 2005 would have to pay $2.50 x 4 =
$10.00
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Students who receive monies from the State Department of Vocational Rehabilitation or oth-
er third party payers (i.e., “an employer, government program or other payer that pays a student’s
total charges directly to the institution when no separate agreement for the repayment of that pay-
ment exists between the third-party and the student”) are not eligible for the STRF and also do not
have to make payments for this fee. This is also the case for students who are not California resi-
dents.

Submit requests for STRF Claim Forms to:
Student Tuition Recovery Fund
Bureau for Private Postsecondary and Vocational Education
PO Box 980818
West Sacramento, CA 95798-0818

Telephone: 916-445-3428



WISR'S DISTINCTIVE ALUMNI

Alumni of the PhD program in Higher Education and Social Change include:

Dr. Richard Otis Allen is a retired adult education and high school teacher of English language arts and
cultural history. After 30 years of teaching, he earned an M.S. degree in education from California State
University at Hayward, andthen enr ol | e d prograllVHISHRD thesiskexplbred the approach-
es, methods, studies, and practices by which a teacher and at-risk students help each other to gain greater
mutual, self, and cross-cultural respect and greater liberative power and wellness. He refined and rewrote
his dissertation after graduation, and it was published by iUniverse, Inc. in 2004 as Fighting to Finish: Pe-
sonal Storytelling in a Public Library Adultiteracy ProgramThe continuing and related subject of much
of his PhD study at WISR was an analytic self-study of the efficacy of critical teaching and learning of narr-
ative concepts and techniques in encouraging people individually and collectively to create healthy, realis-
tic, and meaningful socioeconomic and cultural change in themselves, their communities, and the larger
U.S. society. In order to achieve these ends, he established an adult learning center, the Benu Bivekananda
Center in Oakland. His dissertation studied and developed a teaching-learning model, whereby adult educa-
tors can help learners to conceptualize their life problems and concerns as elements of an incomplete or un-
resolved story, and then learn and use methods of narrative analysis and critical literacy to understand and
solve the problems of concern to them. The method was developed, implemented and evaluated in conjunc-
tion with its use by several literacy tutors and with teachers of over fifty learners at two adult learning cen-
ters. Richard completed his PhD in April 1998. Subsequently, he volunteered as an adult literacy educator
for the Second Start Program of the Oakland Public Library, and presented papers on his work at profes-
sional conferences.

Dr. Inger Best has a BA, magna cum lauden Environment and Politics, and a Master' ef Public Admin-
istration, from California State University, Hayward. Her interests include environmental issues, consumer
protection and citizen participation. As evidence that citizens do have the power to make public policy
changes, she single-handedly was able to persuade the City Councilof Alame da t o r educe
of construction work in residential neighborhoods, and as a result the City Code had to be changed. One of
her other deep concerns is the advancing globalization, whereby large corporations are gradually diminish-
ing the power of democratically elected governments worldwide. Inger is a native of Norway, a long-time
U.S. resident, and a Norwegian citizen. Her dissertation at WISR, Environmental and &ietal Cons-
guences of Consumption Instigated by Advertisingcluded that worldwide consumer oriented lifestyles
are incompatible with environmental sustainability.

Dr. John Borst completed his PhD at WISR in August 1995. His dissertation, entitled The Meaphors We
Teach Bywas an ethnographic study of the careers of college faculty and the organizational cultures in
which they have taught. The dissertation was written for and about college faculty who have an ongoing

interest in making a difference i n st udent s l' i ves. l'ts intent

and talking about education, in order to critique and better understand their own teaching practice, and for
the more adventuresome, to help chart a path toward meaningful and lasting personal/institutional change.
He made presentations about his dissertation research at the Eighth Annual Lilly Conference on College
Teaching. John lives in the high desert country of Southern California where he teaches third through
twelfth grade part-time in the Victorville School District. He also runs a business that publishes fine art
prints and posters. After completing his Ph.D., he became a part-time faculty member at the University of
Redlands and La Verne University, where he taught organizational development. Currently, he teaches
graduate level research methods, both in the classroom and online, for Antioch University. Also, at Chap-
man University he teaches a graduate level course in organizational dynamics and an undergraduate course
in organizational behavior. He teaches communication courses online for Jones International University.

devel
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John also is an avid distance runner and has a consulting service, whichfoc u s e s  o-basedHeaderthip e s

practices and collaborative methods of achieving personal and institutional ren e wa | . |l
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Dr. Rosemary Christoph is a licensed MFT who completed her PhD at WISR in March 2004. She works
as a counselor at La Familia in Hayward. Her dissertation was an extensive study through literature review,
interviews with therapists and clients, andr-
roundingthet ur ni ng points in people‘s |lives.

Dr. Rebecca Daniel-Burke was a family therapist in Oregon, then a clinical supervisor of other therapists
in Korea and Japan. She now works as a Regional Manager in the health care field. Some of her PhD stu-
dies at WISR centered on the Internet and social change. She enjoys international travel and has been read-
ing Proust with an international group on the Internet. Her dissertation involved an extensive review of the
literature and dozens of interviews with people over 50 about various aspects of aging. Specifically, she fo-
cused on the following questions: 1) Is there evidence to support what kinds of things help us to age well?
2) Is social network an important factor in aging well? 3) Is there a model of care that can help people with
symptoms of dementia and/or help their loved ones to self-assess their situation, educate themselves about
prevention and various forms of dementia, plan self-care, and remain in their social network as long as poss-
ible?

The late Dr. Marita Davila received a postdoctoral fellowship from the American Council on Education in
1982-83, after finishing her PhD at WISR in 1980. After several years as a teacher and as Director of the
Library and Learning Resources Center at Laney College in Oakland, she took a faculty position at the Col-
lege of Alameda, where she taught Spanish and Folklore until her retirement. Marita was active in a hum-
ber of community groups, and was President of the Association of Latin American Women in the Bay Area.
Her dissertation was an in-depth historical study of The Black Presence in Spanish Americeluding
comparative studies of African-American people in different Latin American countries, race and social
structure, and comparisons with slavery in the United States. This work has been used as a resource in
classes at Stanford University and at several other Bay Area campuses. Dr. Davila passed away in 2003.

Dr. William Duma completed his PhD in September 1997. He is a Black South African journalist who
was in exile for 14 years. While working on his PhD at WISR, he was a faculty member in English, Jour-
nalism, and Ethnic Studies at Los Medanos College in Pittsburg, CA. In May 1994, he was named Contra
Costa Community College District Teacher of the Year. His dissertation studied the dynamics of social
change in South African, in particular refer ence t o Wi |l +NeMp'ag thende dt
2000, he returned to South Africa at the invitation of several officials of the South African government. His
recent work there has included research and analysis on issues of social policy and social justice for the
South African government.

Dr. Irene Favreau completed her dissertation on the performing arts as tools for social change in Septem-
ber 1998. As part of her dissertation, s h e-
ma . | She st ofdhis praiuctiorhoa severdl fudiencessand the participants, and articulated
how nonprofit agencies can learn to use music and theater. She entered WISR after having served as a state
legislator in New England and while working as an administrator for the Community Congregational
Church in Tiburon. Her PhD papers focused on such topics as how gender influences violent behavior and
crime, proactive policy-making, religion and social change. Soon after receiving her Ph.D., she was ap-
pointed Executive Director for the Mental Health Association of Marin.

Dr. Lee Francis resumed his private practice as a consultant in Washington, D.C., after completing his PhD
at WISR in 1991 with specializations in higher education administration, social policy and social change,
communication theory and praxis, American Indian cultural perspectives, and the institutionalization of
multiculturality. He entered WISR after receiving his MA in education from San Francisco State Universi-
ty, where he also served as an administrator in the Educational Opportunity Program. Lee's dissertation was
an intensive study of empathic communication and its application in institutionalizing multiculturality in
business, community agencies, government, and educational institutions. His research drew heavily on his
years of experience as a private consultant, designing and conducting workshops in cross-cultural commu-
nication.  After completing his PhD at WISR, Dr. Francis wrote Native Time:A Historical Time Line of

her years

Aft t he
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Native North AmericdNew York: St. Martins Press, 1996).

Dr. Damun Gracenin set up an educational program for homeless children through the San Francisco
Homeless Youth Network, with funds from a San Francisco Foundation grant. This pilot project provided a
high school option for homeless youths who have dropped out of the school system, and was based in a cri-
sis shelter program and at a drop-in center. Damun enrolled in WISR when he was a teacher/counselor
with the Mission Reading Clinic's Occupational Reading Skills Program at the San Francisco County Jail.
While studying at WISR he received a fellowship to serve on a commission with 120 other literacy teach-
er/counselors in the United States and Great Britain. His dissertation, using data gathered when he designed
an innovative jail-based literacy program, described a model for teaching literacy in adult basic education.
Since receiving his PhD in 1989, he has also taught basic reading courses for adults at the College of San
Mateo, and a writing course in New College's Tribal Justice Program for Native Americans.

Dr. Diane Heller is a psychotherapist in Colorado who specializes in helping clients work through the afte-
reffect of life-threatening events to a restored sense of resiliency and well-being. She teaches trauma inter-
vention in the United States and internationally, most recently in Copenhagen, Munich and Jerusalem.
Since 1992, she has been a faculty member of the Foundation for Human Enrichment, specializing in train-
ing for therapists and health care professionals related to the treatment of Post-Traumatic Stress Disorder.
One of her PhD projects was her videotape, Columbine: Surviving the Traumdt featured interviews with
two Columbine survivors and their family, and was designed to provide education about trauma responses
for survivors of that and other traumatic events. It was aired on CNN and over 600 other stations both in
the United States and internationally. Her dissertation addressed the psychological issues facing survivors
of auto accidents. It was published as a self-help book, Crash Course: A SeHealing Guide to Auto Adc
dent Trauma and Recovetiorth Atlantic Books, 2001), which was written for professionals in the field,
as well.

Dr. David Hough has taught English as a Second Language in Japan for many years, and is very involved
in a number of other facets of cross-cultural education. His PhD studies have been furthering his profes-
sional writings about practice and action-oriented research into intercultural education. One of his PhD pa-
per s, —Et hnographies of Learning, I was pres
Another PhDpaper , —Understanding Cul tural Change:
Conference of the Society for Intercultural Education, Training and Research in Japan at Reitaku University
in April 1997. His dissertation was concerned with researching and articulating a critical approach to learn-
ing and teaching culture, based on t hsénlJapah. Heliy
now professor of communication at Shonan Institute of Technology in Fujisawa, Japan. In this new capaci-
ty, he is responsible for teaching communication theory, intercultural communication, cross-cultural psy-
chology, anthropological fieldwork methods and area studies. His current research interests combine soci-
olinguistics with liberatory approaches to pedagogy in helping to preserve and enrich endangered indigen-
ous languages and cultures. Dr. Hough received a three-year grant from the Japan Ministry of Education
and Science to produce dictionaries and first language reading materials for Kosraean, a Micronesian lan-
guage spoken by about 9,000 people in the Federated States of Micronesia. To date, the project has pro-
duced a cctore dictonaey for 1 and@1” graders, a junior dictionary for 3"-5" graders, and other
Kosraean language materials for the schools, which focus on oral histories and traditions.

Dr. Marilyn Jackson received her PhD from WISR in September 2004 and has an MA from the Institute
in Creation Spirituality and Culture, Holy Names College in Oakland. In her dissertation she contrasted
popular spirituality movements in Western society to traditional religion by relating Creation Spirituality to
Lutheranism. While studying at WISR she published a chapter, —Fhe Life of the People: The Legacy of
N.F.S. Grundtvig & Nonviolent Social Change Through Popular Education in Denmarkll in the book,
Community and the Worlddited by former WISR faculty member, Dr. Torry Dickinson. Her studies also
focused on unlearning racism and building multi-cultural society through dialogue, education, cultural ex-
pression and community based celebrations as well as women and career development issues. She is also
concerned about lifestyle related to the health and the environment. She has organized education activities
about indigenous people and has been extensively been involved with Scandinavian music and other cultur-

ent ed a
A Vy

of

25

—En



al activities. She believes in egalitarian values and is concerned about dispelling negative stereoptypes
about socialism and educating about social democratic values. She is on the board and staff of the Ecumen-
ical Peace Institute and works for WISR as Assistant to the President.

Dr. Cheryl Jones is involved in doing cranialsacral work with children at risk, and in teaching others how

to do it. She is currently formulating a research project on this as part of her PhD studies at WISR. She

lives in Kula, Hawaii on the island of Maui. She has created an organic farm, which is certified by the Ha-

waii Organic Farmers Association. Cher y | ‘s d i sese@ch pragett with a longitadinal follow

up to examine the i mpact of <crani alidgyaChendreceivecher apy on ¢
her PhD from WISR in May 2003.

Dr. Urmas Kaldveer completed his PhD at WISR in December 1993. Hisdiss er t at i on was on, —Educ
AsA Ri tual Process. | In his dissertationationbthi ch includ
and anthropological works, he proposed a possible solution to contemporary educational problems by de-

scribing the value of some traditional and contemporary systems that seem to work. He examined the social

benefits of these systems in terms of global political and economic health, and their potential for furthering

a healthier physical and mental balance with individuals. During his PhD program, Urmas was a part-time

instructor in Science and History at Mendocino Community College in Ukiah. He served as Administrative

Director of the Lake County Elderhostel Program, and as founder and main teacher of the alternative "New

School™ of Ukiah. He had an M.S. in Microbiology from the University of Arizona, where he had com-

pleted most of his PhD requirements, except for the dissertation, in 1969. After receiving his PhD from

WISR, Urmas was selected Executive Director of Pelagikos, a Sausalito-based nonprofit center for marine

research. Pelagikos is a place where professionals and lay people who have a fascination with marine life,

and a desire to contribute to a better understanding of the global ocean environment, may meet. He was re-

cently invited to participate in an international conference on ecology, native wisdom and spirituality in Kil-

larney, Ireland. He is also a member of the advisory board of The Cloud Forest Institute in Ecuador and the

Cetacean Studies Institute of Santa Fe, New Mexico. Most recently, Urmas has been living and working

about half the year in a Mexican fishing village on the coast of Baja on the Sea of Cortez, where he moni-

tors the condition of a coral reef there and conducts eco-tours so that others can learn about the land and

sea.

Dr. Cynthia Lawrence received her PhD at WISR in 1987. Her doctoral program focused on the educa-

tion of African American children, and on progressive, alternative approaches to multicultural education.

Her dissertation grew out of years of experience as a classroom teacher, field supervisor of student teachers,

and professor of teacher education at the University of California at San Diego. It set forth an educational

approach based on her success in teaching reading to children who had previously been identified as fail-

ures. She revised her dissertation for use as an instructional guide and resource book for teachers of reading

and writing to children. She has retired from the Teacher Education Program at UC San Diego, but still

teaches classes and supervises student teachers. She continues to lead workshops on cultural inclusion and

diversity, and has been instrumental in developing and training teachers for a charter (experimental) school

in San Diego that is culturally and linguistically based. Her work in race and human relations was expanded

to include an appointment to the Mayor's Advisory Committee on gay and lesbian issues. In her spare time,

she gathered a small group of women together to make meaningful music. She has been a part-time core fa-

culty person at WISR for more than 10 years. In 1997,sheco-pr esent ed a paper at the Ann
Studi es Conference in St. Lomusiobogp. #&Tying Academics to t

The late Dr. Calu Lester (WISR PhD, 1984) was a part-time WISR faculty member and the founder of
WISR's KWIC-FAN Project, after leading many community programs devoted to helping jail inmates, bira-
cial youths, mentally retarded citizens, people of color, and others. His dissertation was on the development
of identity and self-esteem among biracial adolescents. Calu received an NIMH Research Fellowship to a
1986 Paris conference on AIDS. He was in NIMH's National Advisory Group on AIDS in Third World
Countries, and co-authored a report, growing out of the 1986 conference, that examined AIDS from a mul-
tidisciplinary, multicultural perspective

The late Dr. Wayne Morris entered WISR after retiring as a Colonel from the U.S. Army, in which he was



a nurse anesthesiologist. He had previously received an MS in Nursing Administration from the University
of California at San Francisco, and an MA in counseling from John F. Kennedy University. While enrolled
at WISR, he worked as a nursing consultant, nursing home administrator, and gerontologist. His WISR stu-
dies centered on leadership training and gerontology, and he wrote his dissertation on male mid-life crisis.
He conducted in-depth interviews with men who were undergoing mid-life crises or transitions. His disser-
tation critically reviewed research in psychology and medicine, and also drew on literary and historical writ-
ings and commentaries on popular culture. Wayne completed his PhD in the summer of 1990 while he was
critically ill, and he thereafter volunteered his time to help WISR's developmental efforts.

Dr. Robert Nichol completed his PhD at WISR, in part to follow up on his interests and studies from his
Mast er ‘s pr @dogyatrBan Franciséorstatdr Heois concerned with the development of human
consciousness, and in investigating parallels between some current experiments in neurofeedback using
stroboscopic light and practices of spiritual shaman/explorers for hypnotic trance induction that might date
as early as 10,000 BC. His PhD studies have included: the development of a software program aimed at
enabling people to engage in self-help efforts, to reduce their day-to-day stress, and a presentation on self-
management to 25 patients at UCSF who have received or are waiting to receive an organ transplant. For
his dissertation, Dr. Nichol created and studied two art-based stress management programs for adults.
These programs drew on his extensive knowledge and experience in drama, art, music and poetry. He has
articulated a perspective on how to use art for soul building, given the political limitations of our present
technology- and work-oriented society with regard to allowing the personal and spiritual into our institu-
tions.

Dr. Victoria Patterson began her PhD program at WISR when she was a teacher and Director of the
GATE (Gifted and Talented Education) Program at the Willits Unified School District in Northern Califor-
nia, and an instructor in anthropology at Sonoma State University. She had worked intensively with mem-
bers of the Hopland Pomo Indian tribe in the recovery and recording of their native musical heritage, to pre-
serve it for the benefit of younger tribe members. Her doctoral program included study of participatory me-
thods in anthropology and ethnography, educational innovation, and the uses of anthropology in community
development and education. Her dissertation documented the tradition of Hopland Pomo music, with the
help of a group of Pomo elders who are descendants of several generations of traditional singers and danc-
ers. She was the Education Editor for News from Native Californifor many years and has published many
articles and books in collaboration with northern California tribes, including a chapter on Pomo gender rela-
tionships in Women and Power in Native North Ameriganiversity of Oklahoma Press). She has also
worked with many museums on public education projects, most recently, the University of Pennsylvania
Museum. Vicki teaches classes in American Multicultural Studies and Education for Mendocino College,
Sonoma State University and Dominican University. She has served as the Director of Workforce Prepara-
tion Programs at Mendocino College and as a member of the Mendocino County Workforce Investment
Board and the Board of Directors of Mendocino County Economic Development and Finance Corporation,
Nuestra Casa-Mendocino Latinos Para La Comunidad, and the Redwood Empire Aikikai. Currently, she is
the Director of a nonprofit Latino organization and she has just returned from a trip to Mexico sponsored by
the National Institute for Adult Education (INEA) in Mexico.

Dr. Sally Riewald, a teacher of writing at The Evergreen State College/Tacoma, used her PhD dissertation
as a vehicle in creating a model writing program for adults. She also conceived and developed The Student
Handbookas a learning aid for the adult population enrolled at TESC/Tacoma. In 1986, INSTRUCTOR
Magazinepublished her article based on observations and innovations made while teaching English as a
Second Language to children in Tacoma schools. Sally received her PhD in 1987.

Dr. Darrell Sanchez is a licensed counselor in Boulder, Colorado. He is also an experienced bodyworker,
and holds a degree in dance. He specializes in work with trauma survivors, and has held advanced work-
shops for other professionals on how to treat clients who are recovering from whiplash.

Dar r el btudies at RVISSR enabled him to further explore and investigate his varied interests in such
topics as: therapy with trauma survivors, Jungian psychology, the role of arts and creativity in the healing
process, choreography and the Argentine tango, and the role and importance of intuition in the practice of
therapy and in everyday life. In his dissertation, Darrell explored the relationship between creativity, trau-
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ma and social development. He interviewed eighteen healthcare practitioners regarding these issues and
with respect to the use of a balance board device he invented, called a Tuning Board. He finished his PhD
at WISR in December 2001.

Dr. Don St. John is a psychotherapist in private practice in Seattle. He teaches and lectures in the area of
somatic-emotional-relational development, which was the focus of his dissertation. His dissertation was
based in part on interviews with adults who have successfully overcome childhood traumas in their subse-
quent years of mental, somatic, emotional, spiritual and interpersonal development. Don completed his
PhD studies at WISR in March 2004.

Dr. Anngwyn St. Just completed her MA in Psychology at WISR in 1992, and her PhD in Higher Educa-
tion and Social Change at WISR in March, 1994. While working on her MA, she taught in the University
of California Extension Drug Program. She also served on the staff of a nonprofit institute devoted to mul-
ticultural work with trauma survivors, where she did in-service training of staff who were working with
people experiencing post-traumatic stress syndrome. She was also a staff member of the recovery program
for trauma survivors, including Vietnam veterans, Soviet Afghanistanian veterans, battered women, people
with chemical dependency problems, sexual trauma victims and survivors of natural disasters. Her writing
during her programs at WISR has been presented at professional meetings in the U.S. and published in a
scholarly journal in Russia. After completing her MA, she moved to Colorado and became licensed as a
counselor in the State of Colorado. During her PhD studies at WISR, she developed her own contemplative
camping model which uses the natural world in healing the wounded feminine. She served as co-director of
the combat trauma recovery program at the International Center School of Rehabilitation in Moscow--the
only post-traumatic stress recovery facility in the former USSR. She is currently the Director of the Colora-
do Center for Social Trauma in Lyons, Colorado. She has served as the Chairperson of the Board for an
AIDS outreach and self-help program in Boulder, as well. Dr. St. Just is a frequent presenter at professional
conferences, such as the 34th Annual International Conference of the Association for Humanistic Psycholo-
gy held in August 1996 in Tacoma, Washington. She has presented lectures and seminars throughout Eu-
rope: including the C. G. Jung Institute in Switzerland, the Annual European Rolfing Conference in Eng-
land, and the European Conference on Traumatic Stress in the Netherlands. Herar t i cl e, —Learning to
the Natural World inHeali ng t he Wo un d epdblistiecimiiheySoul Yrieartihed, dVilderness as
a Path to Personal Renew@l996), Cass Adams, editor.

Dr. Mary Kay Sweeney was Associate Director of the Canal Community Alliance, a nonprofit, multiser-
vice agency in a multiethnic, low-income community, the Canal area of East San Rafael, during her doctoral
studies at WISR. Her program focused on therapeutic approaches to community work, the philosophy and
practice of nonviolent social change, and the politics of food distribution. Her dissertation was entitled The
Politics of Compassion: Psycho/Social Dynamics of Local Food Distributiten research was based on
interviews with service providers and with recipients of food, recording their attitudes, behavior, and feel-
ings about the acts of giving and receiving food. She completed her PhD in 1990, and in 1991 was ap-
pointed Assistant Executive Director at the Seva Foundation. "Seva" is a Sanskrit word meaning "service,"
and the Foundation has projects throughout the world, but focuses primarily on eradicating preventable
blindness in Nepal and India. Mary Kay continued to serve on the Board of the Canal Community Alliance,
and was appointed Deputy Director of Homeward Bound of Marin (formerly known as Marin Housing Cen-
ters).

The late Dr. James Todd was the Chairperson for the Business and Hospitality Department at Morris
Brown College in Atlanta at the time of his death. He was the former Director of the Step-to-College Pro-
gram in the School of Ethnic Studies at San Francisco State University, where he was also a Lecturer in
that University's Black Studies Department. He enrolled at WISR after having received a Master's degree
from the University of Oklahoma, and having directed a number of innovative community health projects.
While at WISR, he directed the Institute's KWIC-FAN Project, providing education and outreach to prevent
the spread of AIDS in Bay Area African-American communities. While a student at WISR he was ap-
pointed to the Step-to-College directorship, and his dissertation was an in-depth analysis of his experience
in that program, teaching a yearlong course in critical thinking to students of color at two San Francisco
high schools. The study applied and critically analyzed the pedagogy of Paulo Freire. Since completing his



doctorate in 1990, Jim also served as a consultant for the U.S. Department of Education's Secondary School
Recognition Program, and founded a Bay Area chapter of the National Black Child Development Institute.
He and his wife, Gigi Todd, established a Foundation to support projects for students who are now in the
eighth grade and at severe risk of dropping out of school. Jim received the Coleman Foundation Award for
Outstanding Entrepreneurial Teaching by the American Academy of Management. On February 19, 1998,
in Chicago, The General Electric Fund awarded Step-to-College/ASCEND, a program founded by Dr.
Todd, a National Best Practice Award.

Dr. Oba T'Shaka received his PhD from WISR in June 1991. He is Professor and former Chairperson of
the Black Studies Department at San Francisco State University. He is a long-time community organizer
and writer, and the author of The Political Legacy of Malcolm XThird World Press). His PhD studies at
WISR focused on his educational and community work, and the significance of that work in light of African
philosophies. His dissertation was published as The Art of Leadership, Volume ZI'Shaka says of his
work: "A central topic . . . is how to 'free the minds' of African and African-American people. No effective
organizing can occur among African-American people as long as we are programmed to 'see ourselves
through t he " é'ghaka is arégulanspebker at African-American organizations, on college
campuses, and at civic events around the country. He has spoken at the Fort Lauderdale (Florida) Martin
Luther King 1991 City Commemoration, Emory University, the University of Chicago Law School, the
University of California at Santa Cruz, the University of Kansas, the Association for the Study of Classical
African Civilization, and the teacher/community training program on Afro-centric curricula of the Cleve-
land Public Schools.

Alumni of WISR's MA programs in Psychology, Social Sciences, Education, and
Human Services and Community Development include:

Isadora Asch has given conflict resolution classes and conducts conflict resolution sessions for families
through the Family Support Network in Napa. She transferred to WISR from the MA program in Psychol-
ogy at the California Institute for Integral Studies. Her MA thesis at WISR was a study of the theory and
practice of conflict resolution work with adolescents and their families. She graduated in 1991.

Paul Baber received his MA in Human Services and Community Development in 2001. His thesis was a
study of the factors that impede and contribute to recovery from mental illness. He currently works in Con-
tra Costa County for a human services county contract agency, Mental Health Consumer Concerns. His
work there has involved advocating for persons identified as mentally ill--for example, providing advocacy
services, referral information, and serving on mental health planning groups. He has served on various
mental health planning groups and tasks forces. He made a presentation and co-led a workshop at the
spring 1998 Conference of the California Association of Social Rehabilitation Agencies (CASRA) for men-
tal health workers on factors that contribute to recovery from mental illness.

Theresa Beldon finished her MA in Psychology toward the MFT license in January 1999. Throughout her
studies at WISR, she focused on her studies of Bodynamic Analysis, a European theory of somatic psychol-
ogy that is new to the U.S. Her practicum was the Lomi Clinic in Santa Rosa. After completing her studies
at WISR, she continues as a trainer of Bodynamic Analysis in California and Canada for practitioners who
wish to become expert with this approach. In 2004, she is preparing to take the exam for the MFT License.

Dr. Philip Brooks is a faculty member at the California Institute for Integral Studies (CIIS). Phil i p * s
was a study of a course he teaches at CIIS on foundational psychospiritual counseling skills. The goals
were to find out how the course impacted students and to discover how to improve the course. He com-
pleted his MA at WISR in November 2003, and is gaining his supervised hours toward the MFT license.

Beth Buchanan received her MA in Psychology from WISR in 1993, after entering WISR with an MA in
Dance/Movement Therapy from California State University at Hayward. Her MA at WISR met the State's
academic requirements for the MFCC license. While at WISR, she worked at Oakes Child-
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ren's Center in San Francisco as a dance therapist. Her MA thesis was a study of ritual abuse, and the
treatment of victims of such abuse. She subsequently moved to Cedar Rapids, lowa, where she worked as
Assistant Coordinator of Patch, a neighborhood-based, social work program there, which coordinates ser-
vices for people in need. In that capacity, Beth did home visits, coordinated the work of volunteers, ran a
dance therapy group for children, and provided administrative assistance to the director. She also main-
tained a small, private practice in dance therapy.

Brian Bullis completed his MA in Psychology in October 1995, and since moving to Oregon has begun
practice as a licensed counselor. During his MA program, he worked at the True-to-Life Counseling Pro-
gram in Northern California, and as the counselor for their Journey High School. There, he maintained an
intense relationship with at-risk teens and their families. His study at WISR focused on his belief that life-
changing therapy is the effort that a client and a therapist make to help the client examine the manner in
which he or she has answered life-existential questions and revised some of these answers in ways that make
life more authentic and fulfilling.

William Cavil is the Associate Director of the Institute for the Advanced Study of Black Family Life and
Culture. He received his MA in Human Services and Community Development at WISR in December,
1992. His MA studies focused on youth development, African American family dynamics, and media and
communication indoctrination. His MA thesis was based on interviews with adolescent African American
males about their television viewing habits, self-perceptions, attitudes about Black people, attitudes toward
women, and future goals and aspirations. He plans to continue to study mass media and its effects on Afri-
can-American people.

Louanne Cole Weston, PhD completed her MA in Psychology, leading toward the MFCC license, in Jan-
uary 1994. She became a licensed MFCC in 1996, and has a private practice in the greater Sacramento
area, where she now lives with her husband and two young sons. Her MA thesis examined psychological
aspects of 37 women's responses to a major innovation in birth control and sexually transmitted disease pro-
tection, the "Women's Choice™ female condom. Louanne is also a Board-certified clinical sexologist. She
is listed in the Internationd Who's Who in SexologyFor over a decade she has worked as a therapist, edu-
cator, public speaker, journalist, and frequent guest on TV and radio, including The Doctor Dean Show,
People Are Talking, The Joan Rivers Show, The Alex Bennet Show, KCBS-AM, KGO-AM, KQED-FM,
and The Don Bleu Show. As a journalist, she writes often for Fithessmagazine, and until recently had a
weekly column called Sex Matterdn the San Francisco ExaminerShe co-authored audio cassettes, video
cassettes, and a workbook for the series Love, Sex and Dating in the '90®uring her program at WISR,
she worked as a counseling trainee at Mission Children's Day Treatment Program, which serves a multieth-
nic population of children who have experienced traumatic separation, abuse, and/or economic deprivation.
She has been the Health Expert at www.webMD.com, a health website, for which she answers questions on
t he —s e xessayalioarde r s |l

Caroline Diana Cunningham (formerly Diana Montaigne) entered WISR's MA program in Psychology
several years after receiving her BA from Smith College. Her area of specialization at WISR was music
therapy, and her MA thesis was on music and medicine. Her thesis research involved a review and synthe-
sis of music therapy literature and an examination of the uses of music in mainstream and homeopathic
medicine. After she received her MA in May 1990 she enrolled in a Doctor of Naturopathy program at
John Bastyr Medical College in Seattle. She completed that program and relocated to Edinburgh, Scotland,
where she established a successful homeopathy/counseling practice. Later, she returned to the U.S. and
continues her professional work.

Simone Frei completed her MA in Human Services and Community Development in November, 1989.
Her Master'"
Certified Alcohol and Drug Abuse Counselor in Corvallis, Oregon.

Ed Harris works for Kaiser in Vallejo in the Chemical Dependency Services Program and is a Certified
Addictions Counselor. He is also a bilingual counselor there. In 2001, he completed his MA in Psycholo-
gy, leading toward the MFT license. His thesis topic was a study of whether short stature is a factor contri-

s thesis was aessfbulinday Subsdqueritlyh she workedias & s
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buting to depression in men. For over 20 years, he has worked with youth and adults in the fields of mental
health and chemical dependency. Ed is also a serious guitar player.

Dennis Hastings is Tribal Anthropologist for the Omaha tribe in Nebraska. He received a scholarship from
the Association for Community Based Education to continue his education at WISR, where his work has
been in support of his tribal involvements. Dennis has accomplished many things since enrolling. Some
examples: He took a leading role in obtaining passage of State legislation in Nebraska to protect Indian
burial sites. He helped the tribe to obtain the return of important Omaha relics, including The Sacred Pole,
from the Peabody Museum at Harvard. He took part in productions of several television documentaries and
docudramas, one of which, "Dance to Give Thanks," won the Visual Anthropology Award of Excellence
over 40 other entries at the American Anthropology Association meetings in New Orleans. Dennis com-
pleted his MA in May, 1998. Hi s Mast er ' s t h e suthered with anthropblegist Rabio k he co
Riddington, Blessing for a Long Time: The Sacred Pole of the Omdihaas published by the University
of Nebraska Press. The book has received praise from many academicians. For example, in the Spring
1998 issue of THelKéy Ré&ertera t Ka pp d'onok i scommeneeed dReadieng

—This innovative blend of Omaha poetics, et hnograp
past and present to documentt he | i fe of Umon‘® hon‘ti, or Venerabl e
tribe. Riddington, an anthropologist, and Hastings, an Omabha tribal historian, ingeniously adopt the con-

ventions of Omaha oral narratives to tell the story and significance of the Sacred Pole. . . . In the often con-

tentious contemporary climate regarding the repatriation of human remains and sacred objects to their indi-

genous owners, this volume contains many insights into the importance of repatriation to American Indians,

and lets the Omaha tell the story intheir o wn f a s h i aumrently the Directbr@frtha @n&ha Tris

bal Historical Research Project, Inc. (OTHRP). OHTRP is involved with bringing Omaha culture visually

and through books into the local public schools at Macy, Nebraska, as well as coordinating plans for the ul-

ti mate resting place of Umon®hon‘ti, or Venerabl e
him a museum /interpretive center as a pemDenanent hc
nis‘ grandmother who was a medicine woman, ewas desi
hry, the international architect. The design has won three national awards, an international award, and has

been written up in architectural magazinesasf ar away as Tur key. Dennis‘ wor
http://www.jackalopearts.org/ and is currently being translated into French as well as English.

Kathy Kain completed her MA in Education at WISR in August 1997. She is a bodyworker, who, for
many years, has been training other bodyworkers in the use of hands-on methods to help clients with trauma
recovery. Originally trained in Ortho-Bionomy, she has broadened her interests to encompass working with
the body as a metaphor for life experience. Her MA thesis was a sharing of the results of her varied inqui-
ries with other bodyworkers to achieve a deeper appreciation of the subtleties of mind-body connectedness.

Peter Kehoe, PhD received his MA in Psychology in 1996. Since then, he has obtained his California

MFT license and a PhD in Psychology, and he now works for Santa Clara County Department of Family

and Children's Services. He devel ops aemdwitthanages
court reports and makes recommendations to the court as to continuing dependency.

Warren Kaufman finished his MA in Psychology, in the MFCC program at WISR, in June 1994. His
M.A. thesis was on chemical dependency and addiction. Before entering WISR, Warren had been a sculp-
tor, salesman, administrator, statistician, writer, and advertising and business consultant. He began college
in New York City in 1951 and completed his BA at WISR in 1991, after transferring from New College of
California. His major interest is in working with youths, and his senior project was "A Study of Youth
Homes: Are Youth Homes Treatment Centers or Programmed Abuse Centers?" During his studies, Warren
worked in a residential treatment center for youths in San Francisco. In the first year of his MA program,
he gained experience as a supervised counseling trainee at a Santa Rosa nonprofit agency. In early 2004,
he was taking the final steps to becoming a licensed counselor in the State of Washington where he now re-
sides.

Jill Klenota enrolled at WISR after many years of professional experience in the field of psychology. She is
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currently working at the Early Childhood Mental Health Program in Richmond as an Infant-Parent therapist.
She provides therapy to low-income families with young children and is also a specialist in chemical depen-
dency treatment. She finished her MA in Psychology (MFT) at WISR in 2001. Her thesis was a study of
working with traumatized children in families with a history of sexual and physical abuse, and how therapy,
including play therapy, can be used to help families heal and change.

Bobbi Lawrence is a Certified Clinical Hypnotherapist, who did her practicum with life-threatened clients
and their families at the Center for Attitudinal Healing. She completed her MA in 1998, and her thesis was
a study of how to integrate hypnotherapy and EMDR into a psychotherapeutic practice. Since graduating,
she has co-authored the book, Allergy-Free (with Konorad Kail, N.D.), which is an alternative guide for
those wishing to control their allergies. She has also taught a class on anxiety at the Antioch Kaiser, and
she has served as the Program Director for Parent Education for the Family Stress Center in Concord

Rick Longinotti completed his MA in Psychology (MFT) in 2003 and did his thesis on nonviolent commu-
nication. He is currently an MFT intern, counseling Medical clients in Watsonville and at the county jail.
He leads Nonviolent Communication groups at the jail, and co-leads communication groups with his wife.
Their website is: www.talkingpeace.com

A-lea Silas Lovis completed her MA at WISR in 1992. At Kaiser Hospital in Oakland and through the
Shanti Project, she has counseled patients and their families about death, dying, and bereavement. She has
studied hypnotherapy and family therapy with Milton Erikson. Her MA thesis was on "Re-Visioning Marit-
al Intimacy.” It is a critical examination of readings and interview data on the spiritual dimension of marital
relationships, as it pertains to difficulties and growth experienced within marriages. She is a practicing
member of Judaism, the religion into which she was born, and during her MA program she served as a
counseling trainee at Redwoods Presbyterian Church in Marin. After finishing her studies at WISR, she did
pastoral counseling at Psychles of the Spirit.

Bettye Lowman has been a City of Berkeley employee for 22 years. She is currently Acting Director of the
South Berkeley Senior Center. She was previously Associate Director of the West Berkeley Senior Center
where she has worked for many years. She completed her MA in Human Services and Community Devel-
opment at WISR in September 2004. She did her undergraduate work at Laney College, San Francisco
State, and National University in Human Resource Management Studies. She holds a gerontology certifi-
cate from Vista College. Her MA thesis is a study of issues, challenges and preventive strategies regarding
the often ignored topic of the spread of HIV/AIDS among women in general and African —American wom-
en in particular.

Ronald Mah completed his MA in Psychology at WISR in September, 1991, and is now a licensed Mar-
riage and Family Therapist with an extensive private practice in Castro Valley. When he started at WISR
he was the owner and principal of a Berkeley pre-school, and had previously developed three children's
craft books: Predator/Prey Puppet®inosaur Masks and Puppetsid North American Animal Masks and
Hats His MA thesis examined the images of family roles and relationships that people learn from televi-
sion, stories, and films. While pursuing his MA at WISR, he accumulated 1500 hours of supervised expe-
rience toward the MFCC license. In addition to his private practice as a licensed counselor, Ronald worked
as a part-time community college instructor and lecturer and a seminar presenter to professional and early
childhood education organizations and schools. For example, he has been a frequent presenter of papers at
the Annual Conference of the California Association of Marriage and Family Therapists (CAMFT). Other
groups to which he has made presentations include the California Association for the Education of Young
Children, the Professional Association of Child Care Employers, and University Child Care Services. He is
a part-time faculty member at WISR and has served on the Board of the California Kindergarten Associa-
tion. He maintains a website: www.ronaldmah.com

H. Martin Malin, PhD completed his MA at WISR in May, 1996, and he has since received his California
MFT license. He is a Fellow of the American Academy of Clinical Sexology. He was previously manager
of the Johns Hopki ns Me drdCimac)andkferdinishirng bit MAGIMVISR, h& e x u a | Di so
served an Associate Professor and Director of the Clinical Studies Program at the Institute for the Advanced
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Study of Human Sexuality in San Francisco. He has actively contributed writings to the field and has been
published in such journals as The Therapisfthe journal of the California Association of Marriage and Fam-
ily Therapists).

Haritha Manthena has moved to the United States from her native country of India and completed the MA

in Psychology at WISR, with the goal of obtaining the MFT license. Her MAt hesi s was on —Hi nd
the Effects of its Interpretation on the Psychology of Asian Indian Wome n . |l She has found tF
very revealing, as well as personally helpful. She has completed her trainee hours for the MFT license and

plans to take the exam in the near future.

Karen McChrystal received her MA in Psychology at WISR in 1980, in preparation for obtaining her
State Marriage, Family and Child Counseling (MFCC) license. For many years, she maintained a private
practice as a licensed MFCC in San Francisco, Berkeley, and Kentfield. Her clients included people who
were victims of child abuse, and those suffering from hidden guilt or imaginary crimes. She also worked
with clients to help them overcome writer's block, and served as an organizational development consultant.

Sunaree Medrala completed her M.A. in Human Services and Community Development in 1998, as part
of her ongoing work in her home country of Thailand. Her MA thesis was a follow up study of the continu-
ing education efforts and activities of resettled refugees in Western countries, particularly in the vicinity of
Vancouver, Canada. She reviewed pertinent literature, interviewed thirty Burmese refugees and five pro-
viders of services to refugees in Vancouver. She also drew on her observations in working twelve years as
a professional in refugee programs. After receiving her MA, she returned to Thailand and assumed the po-
sitions of Senior Staff Trainer/ Liaison Officer to the Ministry of Education for St. Theresa International
College in Bangkok. Subsequently, she accepted a position as a simultaneous interpreter for the Interna-
tional Law Enforcement Agency in Bangkok.

Carole Morton is presently an MFT intern apprenticing under a licensed therapist in San Francisco. She
expects to get her license soon. Carole takes a holistic approach to working with people challenged with
chronic or critical illness, such as lupus, HIV or cancer. She also worked with people challenged with
childhood abuse issues, dealing with PTSD, anxiety, depression, and low self-esteem. She employs somatic
psychology, gestalt, breathwork, focusing, inner meditation, and relaxation techniques. She also does a fair
amount of couples counseling. For her MA thesis at WISR, she produced a film, which portrayed an indi-
vidual talking about their relationship with an unseen person, and at the end of the film we discover that the
individual has been talking into a mirror. Carole used this film by showing it to a number of people, in or-
der to | earn more about what ideas and feelings t
her/himself. During her studies at WISR, Carole worked as a trainee in mind/body/spirit medical clinic,
and in the field of pre- and peri-natal psychology with infants and young children as well.

Virginia Norton has been an innovator in human services since the early 1980s. She was founding Direc-
tor of Napa Emergency Women's Services and of a home health care referral program. She taught police
officers and cadets in Napa, Sonoma, and Solano counties about domestic violence, and has been a part-
time instructor at Napa Valley College. Her study for the MA in Social Sciences at WISR covered many
topics, including services for homeless people, the formation of an ad hoc context bringing women together
for dialogue, alternative futures, and the family in today's society. Virginia's MA thesis was on "The Role
of Fiction in Social Change." It included a review of literature on the impact of fiction on society, and sev-
eral of her own short stories. Since receiving her MA in 1992, she has been working for the Napa County
Employment Training Office, writing reports, plans, and grant proposals. She also has served on the advi-
sory board for the Napa Valley College Re-entry Program. One of her short stories has been published in a
local literary magazine, and her goal is to spend more time writing fiction, which is her true love.

Mark Notz received his MA in Education from WISR in April 2000. His studies focused on his work as a
high school teacher withat-r i sk yout h. Hi s Master ‘s t heispad, was a
including its —special spiritll and ittisplayaddtncarect i ons
rent practice, and its future promise, including its possible role in the education of at-risk youth. After grad-
uation, Mark continued to teach at risk students in the Opportunity Program at VVanden High School, which
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serves those students from Vacaville and Travis Air Force Base who have been struggling in the regular
classroom. At the same time, he was the head coach of the University of California at Davis Lacrosse team.
He has moved to Massachusetts, and taught at an alternative education program at Stoughton High School,
and is now Lacrosse Coach at Wheaton College, and he continues to be interested in education for at-risk
youth.

Risa Pervier-Sawhill lives in Auburn, California, and worked as a technical writer for the Employment
Development Department, while working on her MA. She completed her MA in Psychology toward the
MFT | icense in August 2000. Her t hecsé ss .wlh -
uation, she reduced her hours of work as an Administrative Analyst for the State Payroll Audit for Unem-
ployment and Disability (EDD), and started a 10 hour per week internship with Sierra Family Services in
Roseville and Auburn. In her spare time, she enjoys a variety of outdoor activities.

Shoshanna Preiss enrolled at WISR to change careers, to retire from her many years of work in special
education and to become a counselor. She completed her MA in Psychology in January, 1999. Her thesis
was an examination of c¢hi |l drleknowlsdgeand fwope.cAdtar finshing
Her MA, she began working at an agency in Richmond, Gateway, which sends her into schools in West
Contra Costa County as a counselor. She also does some parent education and facilitates a post-adoptive
parent support group. Her interests include storytelling, music, dance, photography, the arts and the use of
sand tray as an educational tool in the classroom.

Lyn Rountree works with severely emotionally disturbed adolescents at Victor Youth Services in Redding.
She has a specialized interest in Equine Psychotherapy, which was the focus of her MA thesis. Lyn re-
ceived her MA in Psychology toward the MFT license in October 1998. She has since received her MFT
license.

Ona Schissel 's MA work in Human Services at WISR included an internship with the State Department of
Vocational Rehabilitation. In her MA thesis, she analyzed career education materials such as tests, planning
guides, and curriculum guides, and compared these materials to contemporary themes and issues regarding
the nature of work. After her graduation in 1980, she entered private practice as a vocational rehabilitation
counselor.

Mary St. Clair has a BS in Business Administration from Hayward State and has served in the U.S. Air
Force. While studying at WISR, Mary worked as an office manager in chiropractic and acupuncture offices.
Mary completed her MA in Psychology in March 2000 with special emphases on the development, psy-
chology and treatment of marital and sexual disorders, crisis and suicide intervention counseling, and coun-
seling with —at ri skIl t e atrBeter Way, an ddaption and Nbatar gare
agency, to obtain the necessary supervised hours for the MFT license.

Larry Yavorsky completed his MA in Psychology in November 1994. His MA thesis examined the effects
of the use of acupuncture in conjunction with other treatment modalities at the Chinatown-North Beach
Clinic, which is part of the Department of Mental Health of the City and County of San Francisco. Larry
continued to work at the clinic as a counselor, case manager, and outreach worker after graduation from
WISR.

Shelly zavalaf aci | itated a weekly women‘s support
from New Zealand, and she and her husband have a school age daughter. Shelly completed her MA in Au-

gust 1998, and her thesis was on her experiences of being a trainee therapist--on how t he a-t her api st

dow, his or her own issues and agendas and counter-transference affect what the therapist does with her or
his clients. As part of her research, Shelly interviewed four clients with whom she worked as a trainee.
Throughout her program, Shelly was especially concerned with learning how to relate to the inner selves of
clients, and to better appreciate and understand the subtleties of therapeutic practice. Shelly has since be-
come a licensed MFT.
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Alumni of WISR's BA programs:

Larry Berkelhammer completed his BA in Psychology in April 1994, and went on to complete an MA
program on his way to obtaining the MFT license. Larry's senior thesis was "A Comparison of the Rosen
Method [of Bodywork] with Psychotherapy: Focusing on the Effects on the Practitioner.” Larry entered
WISR with no previous college credit, but with years of experience in starting and operating his own busi-
ness and in learning about various approaches to humanistic psychology and bodywork. In conjunction
with his studies at WISR, he studied at The Rosen Institute, and he became certified in the Rosen Method of
bodywork just before completing his BA at WISR.

Lisa Carey is a single mother who returned to school to complete her BA in Human Services and Commu-
nity Development in February of 1998. She is working full-time and also starting her own business. Some
of her specific interests include: 1) getting school systems to acknowledge people of mixed heritage as a
group within the category of people of color with needs for specific curricula and school practices; 2) look-
ing at the powerful but subtle effects of language,f or exampl e when t er ms

negative connotations and can perpetuate racism; and 3) studying how people can change their learned pat-
terns of communication so that they can more effectively work with each other to create social change. Her

senior thesis was —The Process of Preventing
Through Research and Making Policy Changes at

presentations to various community groups, such as BANANAS (child care information and referral agen-
cy) in Oakland on how parents and childcare providers can address the problems posed by head lice infesta-
tions among children.

Sam Hunt completed his BA at WISR in 1988, with the aid of funding from the State Department of Voca-
tional Rehabilitation. He is a journeyman rigger who has worked in steel mills in Ohio and Chicago, an oil
refinery in Los Angeles, and an auto plant in the Bay Area. At WISR, he pursued his interests in labor stu-
dies, social history, and 20th Century Japan and China. His senior project was a survey of the Communist
League of China from 1928 to 1941, based on interviews with a former League member shortly before his
death in late 1987. Immediately after receiving his BA in Fall, 1988, Sam achieved his objective of a job
teaching English in Japan. A year later, he began MA studies at WISR, in conjunction with a residency at
the University of Tokyo, through which he worked with Professor Hideo Totsuka on a comparative study of
Japanese and American labor relations. Sam finished his MA in Social Sciences at WISR in 1991, with a
thesis on —Japan's Post-World War 11 Strike Wave (Before and After).ll

Micha Kauert immigrated to the United States from Germany after obtaining the Berlin Degree in Educa-
tion. While enrolled at WISR he was a self-employed carpenter and a devoted Black Belt in Aikido. He
completed his BA in 1988, with a senior project on the psychological and social causes of violence and ag-
gression. His research included interview data on the ways in which martial arts, particularly Aikido, help
people to handle feelings of anger and aggression. After a break in his studies, he enrolled in WISR's MA
Program in Psychology, with the goal of obtaining his MFCC license. Micha completed a practicum in the
crisis unit of Marin General Hospital during 1991-92, and did his MA thesis on Brief Therapies and the
strategy of "reframing." Upon completing his MA in 1992, he moved to Santa Cruz and took a counseling
position in a community agency. He is now a licensed MFT.

The late Charmaine Murphrey received her BA in Psychology from WISR in April 1995. She completed
her degree in just over two years after not having been in school for 40 years (high school in Texas). Her
senior thesis was a study in Posttraumatic Stress Disorder. She went on to complete of her PsyD at Western
American University, and to obtain the California Clinical Psychologist License.

Eli Rosenblatt received his B.A in Social Science from WISR in April 1993. He has been organizing for
human rights and social justice for more than 17 years. Eli enrolled at WISR after having completed almost
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two years of college at San Francisco State University and at Lewis and Clark College. His BA studies at
WISR revolved around his involvement in community activism and organizing. They included a communi-
ty education project to inform the public about the Rainforest Crisis; readings in community organizing;
readings and interviews on the role of Euro-American activists in solidarity with Native North America; and
a senior thesis that developed a handbook of readings for educators and activists on the crisis in prisons.
His senior thesis, a book of articles he edited and wrote about, was refined and published by South End
Press under the title, Criminal Injustice: Confronting the Prison Crisig\fter graduation, Eli started his
own business, providing legal and investigative assistance to criminal defense attorneys, focusing mainly on
death penalty appeals. He founded and coordinated the Prison Activist Resource Center (PARC), a project
that was launched out of Berkeley's Long Haul, an activist community center. PARC worked in coalition
with other prison activists, religious communities, academics and youth activist groups to organize a 3 day
conference attended by 3,000 people on —Cri
PARC also publishes an annual directory of contact information and areas of work for over 300 prison is-
sues groups and organizations in the U.S., Europe and Canada. Eli continued to work with other groups
around prisons and criminal justice issues, including projects of the Coalition for Battered Women in Pris-
on, the Real Dragon Prison Project, and Free Radio Berkeley. He was the founding coordinator of the Na-
ti onal Radi o Pr Hehas eldb besn anRiative sootnibutoDte &nkmber of on-line discus-
sion groups regarding prisons, criminal justice, and domestic violence. As a consultant and contractor, Eli
has provided custom installation of telephone and voice mail systems, PC and Mac networks and upgrades,
and strategic tech planning to numerous grassroots non-pr o f i t s . Currently,
education, Eli lives with his partner, Amanda, and two four-leggeds in Portland, Oregon. More recently, he
is preparing to pursue further graduate studies at the University of Oregon.

Nadine Shaw-Landesvatter has worked as an English as a Second Language/English as a Foreign Lan-
guage teacher for over seven years. She has worked abroad in Kagoshima, Japan; Quetzaltenango, Guate-
mala; and Bangkok, Thailand. Nadine is African-American and married to a German photographer whom
she met in Bangkok. They have two sons, Jacob, 7, and Kai, 5. Prior to enrolling at WISR, she founded
and continued to facilitate a support network for parents of multiracial children, W.A.Y. 2000. Her in-
volvement with multiracial and intercultural families served as an important part of her studies at WISR.
For her senior thesis, she founded the nonprofit organization, Our Colors, Inc. (www.ourcolors.net). That
organization is, by design, —aommunity of lots of races-- the multiracial community. We are a grassroots
non-profit organization committed to fostering hope, courage, self-esteem and confidence in our children in
this race conscious society. We offer support through facilitated forums, information and resources for par-
ents of biracial, multiracial and transracial adopted children. Our mission is to educate and to bring aware-
ness to ourselves as parents as well as bring an awareness to our community . . . on the issues of diversity--
multiracial/multiculturalism and to promote racial sensitivity and acceptance.ll She continues to plan and
coordinate educational and support activities for this network, including the publication of a newsletter and
the maintenance of a web site.

Gilles Tarquin completed his BA in Psychology in May of 1998. His senior thesis was an investigation in-
to the father-son relationship, how it has been, how it is, and how it could or should be. His BA studies at
WISR focused on psychological causes of disease, psychological factors leading to work injuries and psy-
cho-social factors and issues pertaining to the father-son relationship. Gilles is a native of France, and is
continuing his work as a chiropractor. He is now certified as an Industrial Disability Evaluator and does er-
gonomic evaluations for businesses, and is also involved in nursing homes with the elderly a few hours each
week. In his spare time, he is working on writing a story, which takes place in Argentina after the first Pe-
ron presidency.

Steve Thompson completed the last 37 units of his BA studies in Human Services and Community Devel-
opment at WISR. He received his degree in March 2000. He studied at WISR while working full-time and
living with his family in the Sierra foothills in Angels Camp. His senior thesis was an assessment of servic-
es available to, and needed by, elders living in Calaveras County, especially the more remote areas.

Susan Wayne completed her BA at WISR in Human Services and Community Development in December
1993. Susan came to WISR from Toronto, Canada, where she was on a year-long sabbatical from her job
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as Manager of the Toronto Centre for Career Education. The Centre was providing career counseling, job
search and placement, and career information for high school students, adult students, and the general pub-
lic. It also offered an eight-week course for welfare recipients, mostly laid-off factory workers, on self-
assessment, job search, and development of computer skills. Susan's studies at WISR focused on (1) strate-
gies and models through which the schools could more accurately reflect the society of which they are a
part; (2) employment and equity issues in general; and (3) ways to establish equity issues as parts of the
language and agendas of the Centre, in the context of organizational restructuring and downsizing. More
recently, Susan has left the Centre and is focusing on project work in the community, designing a program
for a shelter for women and children who have suffered abuse, to help women move towards financial and
personal independence.
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WISR'S DISTINCTIVE STUDENTS

WISR enrolls only adults, most of whom are members of underserved groups such as people of color and
women. Many are in leadership positions in multicultural educational programs, community agencies, and
grassroots groups serving people of color and low-income communities. They are in positions where they
positively influence the lives of large numbers of people. Most are working to connect their local efforts
with large-scale and long-term social changes. Many of our students actively share insights and research
findings from their efforts with others nationally and internationally through published writings and presen-
tations at professional conferences. Their studies at WISR are designed to enhance and build on their work
and their volunteer activities. The following examples illustrate the range of students' backgrounds and in-
volvements.

Current PhD students include:

Judy Andreas is currently planning a conference on Anti-Semitism as a concern in coalition and anti-

oppression work. The planning and evaluation of this conference is an important aspect of her PhD studies

at WI SR. She is also involved with holistinc healing i
drome.

Uwe Blesching has been a paramedic in the San Francisco Department of Public Health since 1986. He has
been a filmmaker for 10 years, doing documentaries and educational films for children. He completed his
BA and MA at WISR. Academic projects he has completed at WISR, include: a large-scale documentary
project on the Cuban health care system and the use of natural remedies; the development of a web site; the
translation into English of the Cuban health departme nt * s gui de t o remedies based on
medicines; and a practical guide to green, effective, economical and safe personal health care regimes,
based on his research done in Cuba. He is currently working on a feature length film set in Cuba, and has
completed a major documentary film, Viva Chile M about the life and literary works of Fernando Alegria,
who was a former WISR Board member, former Chair of the Spanish and Portuguese Department at Stan-
ford University, and a renown Chilean poet and novelist. ~ (For more information, go to:
www.vivachilem.com/) Uwe ‘ s d nis &bwak indht making—a guide to alternative and natural
medicines.

Vicente Gannam, B.Sc., MA, Ph.D (Cand) has worked in several areas of social services since 1987, in
various communities in the U.S., Canada, and Latin America. He currently works as a Senior Policy Advi-
sor for the Ontario Ministry of Health, in Canada. Prior to this position, Vicente was the Director of Youth
Intervention and Outreach Services for the YMCA of Greater Toronto. He was responsible for YMCA
youth initiatives in Toronto, more specifically those targeting youth at risk and homeless youth. He was al-
so responsible for a partnership with the YMCA Colombia, which involved program development and deli-
very for youth in Medellin. Vicente also has a private practice in Toronto, Canada, facilitating individual's
spiritual well being. More information about his practice can be found at www.spiritualwellbeing.ca. Be-
sides spirituality, his interests include the Enneagram, ethno-culturalism and diversity as well as various ap-
proaches to addressing substance abuse.

Amber Gray is a somatic psychologist, and Director, Program for Survivors of Organized Violence and
Torture, Port au Prince, Haiti. Sheh as s even y easadsnte meempnetherapestrar éody-
worker, in specializing in treating survivors of torture. Previously, she was the Clinical Director of the
Rocky Mountain Survivor Center (RMSC) in Denver. RMSC is a nonprofit agency which provides mental
health support and services for survivors of political torture and war trauma. She has an MPH and an MA,
and is a Registered Dance Therapist (DTR) as well as a Board Eligible Nationally Certified Counselor
(BENCC). As a result of her work with traumatized children, she has given presentations to other profes-
sionals, nationally and internationally. One of her PhD projects was published in a professional journal in


http://www.vivachilem.com/
http://www.spiritualwellbeing.ca/

Argenti na: —E | Cuer po -aRhoredoMth EficTHarper, iB Psicdaralisis B BId vy )

Hospital (Fsychoanalysis and the HospitalAnother one of her PhD projects was an article in 2001 in the

American Journal of Dance Theragyn —Heal i ng t he Rel ational Wounds

Therapy with an Adult Surviv o r . I

Mohammed Ibrahim is a Nigerian who is very involved in community economic development in Nigeria
and other West African countries. Heistheonlynon-c abi net member appoint
and Gas Reform Committee, whose pur preessae distrisutedt
to better conditions in impoverished communities throughout Nigeria. In addition to assistance provided by
WI SR'*s core faculty, Mohammed is being aided
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African Institute for Social Research (a United Nations Regional body) based in Nairobi, Kenya. One of
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to find the common strand that binds them in spite of the tribal, ethnic and long-standing sentiments which
have led to suspicion, disharmony and disunity, often resulting in inter-tribal wars, civil strife, internecine
conflict. He is goal is to find ways to unify these peoples so that they can more fully take advantage of the
immense human and natural resources of that region for the benefit of all the people living there.

Roger Mason is Manager of the Kaiser Permanente Health Education Center located in the Fremont, Union
City, and Hayward medical facilities. Previously, he was Program Director for Tissue Transplant Education
for the University of California at San Francisco Tissue Bank. He has served as educational liaison between
two tissue banks to promote tissue donation for 19 Bay Area hospitals. His ultimate goals include doing
more college teaching and organizational consultation. Academically, he is building on his interdisciplinary
experience at the University of Chicago, and seven years of postgraduate studies in the fields of sociology,
philosophy, psychology and theology. He is nearing completion of his program at WISR which has in-
cluded studies of American Shakers, institutional altruism, and generational differences in contemporary
U.S. society.

Prabha Milstein has worked as a teacher and as a crisis intervention counselor in San Francisco elementary
school s. She completed her Master's degr e ee-

hours as an intern for the MFT license, while she is working on her PhD at WISR. She is considering estab-
lishing a community-based non-profit concerned with the needs of children and families living in poverty.

Bill Morgan teaches third grade in the San Francisco Unified School District. He is particularly interested
in developing social studies curricula and learning materials that more fully and accurately present labor
history and multicultural perspectives. His PhD studies at WISR revolve around his active efforts to bring
about changes in school curricula, including articles for teacher publications and the design of innovative
learning materials and programs for use in the schools.

Christopher Peck is a social worker for Santa Clara County. His PhD studies grow out of his interests in
such varied areas as the 1959 Cuban Revolution and how it has affected feminism and machismo, as well as
democracy in the U.S.A., writing Haiku poetry and open mike poetry readings.

Ursula Reich has had training in homeopathy, massage, Healing Touch, LaHo-Chi, Qigong as well as edu-

cational psychology, sociology, political science, linguistics and foreign languages. Shehasa Ma s e-er ‘' s

gree and a PhD equivalent from the University of Heidelberg, Germany. She is a body-centered psychothe-
rapist, specializing in holistic medicine, transpersonal psychology and social changes through alternative
medicines. She lives in Boulder, Colorado and Heidelberg, Germany.

Chilufiya Safaa has two sons, one an adult and one a teenager. She completed her MA in Education at
WISR in March 2002. Chilufiya founded -Wee Lil Peoplell Preschool in 1989. It is now a preschool per-
forming arts academy and has expanded to include a Kindergarten. From the perspective of an African-
American woman who grew up in the segregated South, she is especially interested in multicultural curricu-
lum development, and how learning styles and learning environments affect children, especially African-

towar d
sis was on —Working with Children and Families i
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American boys. She is also a public speaker and a romance writer, and member of the National Romance
Writers Association.

Shyaam Shabaka is former Supervisor of Health Planning, Education, and Promotion for the City of
Berkeley's Office of Community Services. Hle
ifornia at Berkeley. He founded Global Vision 20/20, a nonprofit organization helping to empower low-
income people in the Americas, Africa, and other developing parts of the world, through self-help programs
in health, education, economic development, and sustainable agriculture. He has been developing a pro-
gram with the International Children's Resource Institute to use traditional healers in Africa to help educate
people about HIV and AIDS prevention. His success in helping African-American youth in Berkeley to de-
vel op an urban garden is detailed in the Sieamnt
magazine, May/June 1997. Shyaam is active with a number of community development groups in Oakland
and Berkeley. He served as a consultant for the Partnership in Public Health Project in Contra Costa Coun-
ty. Shyaam is nearing the completion of his PhD at WISR and his dissertation is focusing on the work he is
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doing to establish and develop EcoVillage FKarm Center |

ren about the land, their environment, and the art of farming. Over the last few years, the small community
farm has operated on a loosely structured, volunteer basis to bestow outdoor experience to innercity youth,
and to grow fresh vegetables for the community. Once fully established as a farm, community garden, and
environmental learning center that will provide ongoing community outreach and educational programs, . . .
[it] will become a place where local schoolchildren and neighborhood residents can enjoy open space while
gaining a greater understanding and appreciation of nature, food production, nutrition and working in part-
nership with others.|I

April Silas is the Executive Director of the Homeless Children‘ 8letwork in San Francisco. Her PhD stu-
dies have involved several action-oriented, participatory research efforts involving parents, children and
teenagers who are members of homeless families. One such study enlisted parents and youth in an examina-
tion of the impact of television on homeless children and youth. Another study examined the role service
providers play in supporting or inhibiting the sense of safety that homeless parents feel when they are living
in a shelter.

Sandy Tomlin does research and publication work for the nonprofit, United Native Americans, Inc. She is
a member of the former Native American Heritage Preservation Project in Contra Costa County. She was
active in Indian burial ground preservation from 1979 to the mid-90s. After receiving her MA and auditing
about 20 UC Berkeley classes in Native American Studies, she became motivated to make her own contri-
bution to improving Native American Studies. One of her goals in her PhD studies is to promote improve-
ments at all levels of lower and higher education. She is currently working with the Native American aca-
demician, Lehman Brightman, to get his research published and develop some work of her own. She is al-
so concerned with how biological warfare has been used in genocide.

Andrea Turner is Program Director for Senior VVolunteer Services, City of Oakland. She is Co-Director of
the Vukani Mawethu South African choir. She is President of the Boardof —A S af e Pl ac é-l
ter for battered women), and serves on the Board of East Bay Peace Action. Her PhD dissertation studies
the involvement of elders in cultural and social change movements. As part of her ongoing involvement in
many facets of community arts, she is currently working on plans for an art exhibit to display works created
by elders.

David Yamada is a professor of law at Suffolk University Law School in Boston. His interests include:
employment law and policy; —wor kpl ace bul |l yi ngll a thelabe mavenenty ad-
ternative higher education and adult education; and the relationship between scholarship and activism. He
holds a BA from Valpariaiso University, an MA (Labor and Policy Studies) from Empire State College, and
a JD from New York University School of Law. His studies at WISR include a seminar presentation for
fellow WISR students and faculty on the implications of globalization and technology for higher education.
David is on the City-Wide Dialogues Planning Committee for the Lead Boston project of the National Con-
ference for Community and Justice. The proj
and Action from every professional sector in understanding and managing business priorities as they relate
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to civic leadership and diversity issues. Lead Boston bridges racial, religious, and cultural lines to foster a
more diverse and engaged civic leadership.

Current MA students include:

Margery Coffey is using her MA and PhD studies at WISR to support and augment the work she is doing
with WISR alumnus, Dennis Hastings (see above), and others on the Omaha Tribal Research Project.
Among other things, she is currently doing paintings that come from images in Omaha culture and history.
More information about her efforts and the Omaha Tribal Research Project can be found on the website
http://www.jackalopearts.org

Sevgi Fernandez completed her BA in Psychology at WISR, and has continued on for the MA at WISR, to
obtain the Marriage and Family Therapy (MFT) license. She is a single mother with a young son who is

—working hard to raise Justice to be a strong a

biracial and has a great interest in studying the psychological effects that growing up biracial in this society
has on individuals. She has worked as an art teacher with adolescents at the Fred Finch Youth Center, a res-
idential treatment program in Oakland. She plans to do more work with youth in the future, and hopes to
—help them to know and embrace their cultur
peopl e Moremcantly, slie worked in a Marin City agency where she provided individual and group
therapy to at risk adolescents living below the poverty line, and all with mental health issues. She is cur-
rently working on her thesis which is examining the effects of poverty and racism on mental health. She
says t hat studdsattVWHSR dale inmoywved examining cross-cultural therapy, as well as racial bi-
as and stereotyping in the mental health community. WISR has been a wonderful support system both edu-
cationally and spirit ual | y . |

Mary Gilmore has worked as a pre-school teacher at Claremont Day Nursery for a number of years, and is
beginning her studies toward the MFT license.

Eric Mauer recently completed his Master of Arts in Teaching at the University of San Francisco. He is
now pursuing his MA at WISR toward the MFT license, as well as a PhD at WISR. He has many years of
experience in the professional fields of education and psychology. His major interests include humanistic
psychology, progressive politics, innovate education, psychotherapy, social change and social justice,
peace, writing poetry, and literature.

Jim Newberry works in Special Education in Merced, California. He is finishing a career in that field, and
has come to WISR to work on the MA in Psychology towards the MFT license. He is interested in a medi-
tational approach to psychotherapy, especially in contemplative psychot her apy and Psy
very grateful to be part of W SR, I he says.

Vincent Otyang is from Uganda and is especially interested in community development, social change, and
civic matters. While studying at WISR, he is also working on voter registration. He has recently incorpo-
rated a nonprofit, Global Charities, to do community development, civic education and to develop cross-
cultural ties, locally and internationally.

Nancy Taylor is finishing in October 2004 her MA at WISR leading toward the MFT license. She is cur-
rently doing individual and group therapyatMi | | house Chil dren‘ s SerSaci
ramento and is also Chief of Quality Assurance there.

Raelene Weaveri s i n  WIpSgram B Psydifology leading toward the MFT license. Her long-term
goal is to become a sex therapist.

Current BA students at WISR include:
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Jeanelyse Doran is nearing the completion of her BA studies at WISR and is beginning graduate studies at
the Graduate Theological Union in the Fall of 2004. She is currently Executive Director of the Mt. Diablo
Peace and Justice Center.

Surya Kramer is pursuing her BA studies at WISR in conjunction with her job as the student counselor at
Heartwood Institute, which is a vocational massage school in Northern California. She is also on the devel-
opment committee to turn Heartwood into a nonprofit. She is excited that her projects reflect her work and
passion, including a current project on organizational development and communication, and an upcoming
effort on curriculum design.



SEMINARS AND WORKSHOPS

WISR's interdisciplinary seminars and workshops are open to degree-credit students and, on an occa-
sional basis by arrangement, to prospective students and members of the general public. They are central to
WISR's learning community, bringing students, faculty, and community leaders together regularly to ana-
lyze issues and problems from both practical and research viewpoints. There is an Action-Research seminar
requirement for all WISR students and two Saturday seminars per month required of all MFT students.
Otherwise, there is no formal requirement that students attend a certain number of seminars. However, to
the extent feasible, given work and family demands, students are expected and strongly encouraged to par-
ticipate in interdisciplinary seminars--at a level which shows that the student is actively engaged in WISR's
learning community, and is contributing regularly to its group learning processes.

Students, members of the community, and faculty members make presentations to the seminars, and
discussions are free-flowing. WISR regularly makes its seminars and workshops known to community
groups with which we work, providing a place, a focus, and a discussion leader for involvement by commu-
nity citizens. Typically, interdisciplinary seminars are held once or twice per month from 6:30-8:30
p.m. on weekdays. Most focus on core themes in WISR's curriculum, such as Action Research, Communi-
ty Development and Services, Ethnicity and Multiculturalism, Education, and Theories and Strategies of
Social Change. Some are given by students on projects they are pursuing, to get constructive criticism and
suggestions from other students and faculty. Still others feature outside experts, WISR faculty, or students
presenting on topics of current interest to the Institute's learning community. Students also meet in study
groups that they design and conduct, with faculty taking part, on subjects of continuing interest. Two recent
examples are a series on Paulo Freire's ideas and their practical implications for community work and an
ongoi ng Wo me nebrgStudiy€imlie.ni st Th

Learners and faculty are expected to make every effort to participate in the All-School Gatherings
that are held about three times each year from 10 am to 1 pm on Saturday. We invite board members,
alumni, and friends to attend also. There is an expectation that students living in the Bay Area will attend
most of the All-School Gatherings while they are enrolled at WISR. There is a discussion theme/topic dur-
ing the three hour event, as well as time for informal socializing and sharing of food, and an opportunity for
everyone to share with others something important about themselves. Often everyone is asked to bring
some item—an artifact, object, photo, painting, story, film clip or something personal, academic, social, po-
litical or cultural—to share. Eachper s o n‘ s —s h o vor aautdhred ng@nutds. || Themes Bom se-
cent All-School Gatherings were: small group/study circle formation, discussion of student learning and the
learning process at WISR, discussion and exploration of shared interests among students to facilitate colla-
borative projects, discussion of the use of action-research in student learning projects, and reflections three
year s | fietmettrof 94l hin terrhs é&s loag-term impact on our society.

It is a core requirement for all WISR students that they learn about the concepts and strategies under-
' yi ng WI SR' s ampsgancho dhislincludes, foraexampie,chow to make science and inquiry
part of everyday life, and how to use what we know from everyday life to aid our inquiries and community
projects. How do we | earn things we don‘t know yet
to gain knowledge which is both conceptual and concrete?

Participation in one (typically, six-session) action-research seminar series is required of all stu-
dents who have enrolled since July 1, 2003. For those students who are not able to attend a particular ses-
sion, or an entire series, due to geographic or other considerations, faculty will help these students to design
alternative assignments in order to learn the material. For students enrolled prior to July 2003, participation
is still strongly encouraged, because learning about action-research is a requirement for all WISR students.
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Generally, faculty will distribute readings in conjunction with each seminar session, and very often,
before and after each seminar session, faculty will suggessquesti ons as —food
students to bring their thoughts, notes and questions to each seminar to stimulate and deepen the discus-
sions. We have copied, and are willing to distribute (at duplication cost) to those interested, a collection of
six seminar papers written by WISR faculty in conjunction with the 2002-2003 series.

Examples of action-research seminar topics:

Leaping Off the Ivory Tower: The Practice of Engaged Scholarship
Overview and Introduction to Action-Research Methods

Asking Questions in Everyday Inquiry and in Formal Research Projects
Science, Scientific Methods and Approaches to Action-Research
Feminist Perspectives on Science

Critical Inquiry in Action Research

Writing in One‘s Own Voice
Interviewing

Seeing Oneself as a Builder of Knowledge

Creativity Born out of Diversity

Demystifying Science and Qualitative Research Theory
Interviewing: Asking People to Tell You What They Know

Examples of interdisciplinary seminar and workshops:

Theories and Strategies of Social Change

Religion and Social Change

Social Change in the Current Liberation Struggles of Haiti
Assessing Our Capacity to Participate in Social Change Efforts
Chevron and WalMart: Colonialism and Development

Social Change in the Aftermath of September 11th

Developing Social Change Theories in Response to September 11th
Developing Strategies for Social Acton that Address the Current World Crisis
Social Change Theory

Roundtable Discussion on Strategies for Social Change

Music and Social Change

Highlander Center: A Social Change Model

Topics in Multiculturality
The Importance of Cultural Understanding
Cultural Inclusion

Student Presentations

Globalization, Technology and Higher Education

Liberating Culture: A Sociohistorical Approach to Intercultural Communication

Social Network and Various Aspects of Aging

Interviewing in Cuba

Impasses and Turning Points

Introduction to Complexity Theory and How it Relates to Action-Research and the Dialogue
Between Science and Religion

Connecting to Film: Social Change vs. Propaganda

Seminars to aid student learning and academic performance

Collaborative Education, The WISR Way

Developing Your Educational Plan and Assessment Portfolio

WI SR's Learning Process
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Movie Nights

The Big One (by Michael Moore)

Bamboozled (by Spike Lee)

Viva Chile M. . .! (by WISR Ph.D. Student, Uwe Blesching and WISR adjunct faculty
member, Marcia Campos)

In addition, WISR psychology students are required to attend two Saturday seminars (one
three-hour and one five-or six-hour seminar) every month, which are specifically designed to prepare
them for competent counseling practice, and for the State license examination in Marriage and Family
Therapy. These Saturday MFT seminars are open to WISR students in other degree programs as well.

Examples of MFT seminar topics:

Clinical Case Review

Cross-Cultural Counseling

Alcoholism and Other Chemical Substance Dependency

Child Abuse Assessment and Reporting

Psychopharmacology

Clinical Case and Film Review

Psychological Testing

Narrative Approach to Family Therapy

The Past, Present and Future of MFTs

Theories and Methods of Marriage and Family Therapy

History of Psychology and Family Therapy

Group Therapy Practice

Human Sexuality

Working with Survivors of Psychological Trauma

Legal and Ethical Issues in Marriage and Family Therapy

Domestic Violence

Human Development: Basic Rules of Developmental Theory

Human Development: Developmental Principles of Major Theories

Psychopathology

Parallels Between Action-Research and Therapeutic Approaches

Overview, Indicators, Assessment and Treatment Planning for:
Structural Family Therapy, Strategic Family Therapy and
Communications Family Therapy

Research in Marriage and Family Therapy
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COMMUNITY PROJECTS

From time to time, WISR sponsors community projects that our students initiate, and helps the stu-
dents to seek funding for their community work. Examples of this are:

1 Production of the film, Viva Chile M . . . B A Tribute to the Life and Work of Fernando Alegria.

This documentary film was made by WISR PhD student, Uwe Blesching, in collaboration with Chilean So-
ciologist and Biographer, Marcia Campos. Uwe Blesching is film-maker, and conceiving, filming, produc-
ing and distributing this film was part of his PhD studies at WISR. The impetus for the film grew out of
Fernando's mangeyaara médmber of WI SRc¢himeBeavas alsd
Chair of the Spanish and Portuguese Department at Stanford University. The film was made with the per-

of

Trust ece

mi ssion of the Alegria family, and is in part, a way f
community, to honor Fernand o and generate greater publiccawareness a
compl i shment s. Fernando was one of Chile' s most not ab

mentary traces the Chilean and American cultural, political and literary landscapes of the past seventy
years—from the seeds of socialism in Latin America to Allende, the Beats and the Latino revival through
the eyes and mind of Fernando Alegria, one of the most gifted and renown contemporary Latin American
writers and revolutionaries of the past century. The film was completed in early 2004 and premiered at La
Pena Cultural Center in Berkeley. Since then it has been made available for instructional purposes in
schools and colleges, and has been purchased by the University of California at Berkeley, among other in-
stitutions. The film is being shown at a number of film festivals in and out of the United States, including
the 7" Cine Las Americas Film Festival in Austin, Texas, the Los Angeles International Film Festival, the
HBO New York International Latino Film Festival, and the Competencia Nacional de Documentales del
Festival Internacional de Cine de Valpariso. For example, the National Library of Chile will show the film
on July 29, 2004. More information may be obtained by going to www.vivachilem.com

1 Three dozen African-American elders in Oakland and Berkeley took part in WISR's Black Elders
Project. The Project designed a choreworker training curriculum for in-home helpers of frail, home-bound,
and low-income elderly people. The Project also created a network of elders who learned to serve their
friends and neighbors as indigenous community health educators. It set up a continuing forum to involve
local African-American elders more actively in community development. Grants from the Henry J. Kaiser
Family Foundation and the Pacific Gas & Electric Company helped to support the Project. WISR doctoral
students and community supporters coordinated these activities, and in 1986 presented a panel on the
Project at the Annual Meeting of the American Society on Aging.

1 The Kapuna West Inner-City Child/Family AIDS Network (KWIC-FAN) was founded in 1986 by a
WISR PhD graduate, the late Dr. Calu Lester. The project provided education on AIDS prevention to thou-
sands of people of color over a five-year period. It was composed of African-American men and women in
order to bring easily understandable information on AIDS directly to the African-American community, and
to help prevent the spread of AIDS among African-American citizens. The project was sponsored by WISR
as a community service. It provided street outreach education to hard-to-reach, at-risk populations in
low-income African-American neighborhoods with the help of funding from such groups as the Ameri-
can Red Cross, the San Francisco AIDS Foundation, the Urban Health Study, Shanti Project, Vanguard
Foundation, Alameda County, City of Berkeley, Northern California Grantmakers, and private community
donors.

WISR occasionally hires its students as part-time staff members on projects for which it has outside
funding. Examples are:


http://www.vivachilem.com/

1 WISR is collaborating with EcoCity Builders (ECB) and Oakland Community Action Network

f

(OCAN), and with various departments within the City of Oakland, to develop a Sustainable Urban
Villages — Oakland Pilot (SUV-OP) action plan that incorporates several objectives of the Bay
Area Climate Protection Grant Program for innovative long-term solutions to reduce greenhouse
gas emissions regionally. This current pilot project is aimed at demonstrating that through careful
land use planning and participatory community engagement processes, sustainable communities,
Urban Villages, can be designed around widely-accepted principles of sustainability--i.e. clean and
friendly environments with a reduced reliance on cars; environmental justice and social equity; and
providing economic opportunities through local green business opportunities residents of sustaina-
bl e communities. WI S R omenunipymoutreach ang organizel ca@nmunisy
workshops in order to actively engage community residents in dialogue about the specific ways in
which they can most readily, enthusiastically, and continually particip at e i n t hi s

WISR faculty and students collaborated with the Bay Area Black United Fund (BABUF) in
the participatory research project to evaluate the 2003 Health Summit convened by BABUF.
This collaborative research resulted in the publication of “A Black Paper to Build Knowledge
and Recommend Actions: Moving the Work of the African American Health Summit into
the Community.” Prior to the Summit, BABUF staff and the WISR research/evaluation team met
to plan strategies including the content of note-taking at the Summit and post-Summit information
gathering. After the Summit, WISR researchers met among themselves and with BABUF staff to
discuss the information gathered during and after the Summit. The Black Paper grew out of a con-
certed effort made to collect, distill, and in some instances prioritize information and ideas col-
lected from a range of participants. Dr. Woody Carter, Executive Director of BABUF, wrote in

to con

project

the introduction to the Black Paper, —tWe are t

ation team from the Western Institute for Social Research (WISR), in Berkeley. WISR was sensi-
tive and skillful in designing an assessment tool that immediately recognized the strengths inherent

in the oral traditWIEmhasheken askell by BABURto cantireiethispaan s . |

ticipatory research collaboration to contribute to the evaluation of the 2005 and 2007 Health
Summits and to provide research support to the ongoing efforts of the African American Health In-
itiative. More information about BABUF and their African American Health Initiative, including
the 2003, 2005 and 2007 Health Summits, may be found at www.babuf.org

Recent assistance to Neighborhood House of North Richmond in training community-based
interviewers as part of their Kaiser Foundation-funded project aimed at promoting Healthy Eating
and Healthy Living in several communities in Richmond, CA.

A national demonstration project on "Extending the Teaching, Learning and Use of Action Re-
search Throughout the Larger Community" was funded at WISR from 1980-83 by the Fund for
the Improvement of Postsecondary Education of the U.S. Office of Education. This $197,000
Project conducted seminars in critical inquiry for more than 200 adults working in community
agencies, and developed extensive reading materials and training designs for community people
wishing to use action-oriented research methods in their community improvement efforts. Six
WISR students were employed by the Project as Community Worker/Educators.

WISR's 1987 research project on the service needs of inner-city elders in Downtown Los An-
geles was sponsored and funded by a $109,000 contract from the Los Angeles Community Rede-
velopment Agency (CRA). WISR was selected in competitive bidding to conduct this population
profile and needs and services assessment, under the leadership of Executive Director Dr. John Bi-
lorusky, and with the help of WISR adjunct faculty members Dr. David Rosen of Oakland and Dr.
Sumner Sharpe of Portland, Oregon. Four WISR students and two WISR alumni conducted com-
munity interviews as project staff members.
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WISR'S FACULTY

WISR has deliberately sought faculty members whose range of ethnic back-
grounds, academic disciplines, work experiences, and community involvements allow them to act as re-
source people for WISR's adult, community-involved students in ways that go beyond intellectual spe-
cialization and unite academic with professional and community concerns.

Core faculty members

JOHN BILORUSKY: BA cum laude, General Studies and Physics, University of Colorado, 1967.
MA, Sociology of Education, University of California at Berkeley, 1968. PhD, Higher Education, UC
Berkeley, 1972. John was a co-founder of WISR in 1975. Before that, he taught social sciences at UC
Berkeley and community services at the University of Cincinnati. He is the author of many published
articles and papers on higher education and social change, adult learning, and practical, community-
based research methods. He has served as a consultant evaluating liberal arts colleges and educational
innovations, conducting public policy research, and helping others to create community-involved col-
leges.

MARILYN JACKSON: BA, Augustana College, 1981, Religion. M.A., Holy Names College, Institute in

Creation Spirituality and Culture, 1989. PhD, WISR, Higher Education and Social Change, 2004. In her disserta-

tion, Dr. Jackson contrasted popular spirituality movements in Western society to traditional religion, by relating

Creation Spirituality to Lutheranism. Two of her recent articles were published: —T he Li f e dfieLeg-he Peopl
acy of N.F.S. Grundtvig and Nonviolent Social Change Through PopularEduc at i on i n Denmar kll and
Life at Dani sh Fol kM&ilgncantnlesto stady ahd wdrk an bhnleanimglracism afid build-

ing multicultural society through dialogue, education, cultural expression and community based celebrations. She is

also interested in women‘s and career devebhelsment i ssuce
ganized education activities about indigenous people and has been extensive involved with Scandinavian music and

other cultural activities, including translating Swedish songs. As part of her commitment to egalitarian values, she

educates others about socialism and social democratic values. She is on the Board and staff of the Ecumenical Peace

Institute, and organizes monthly forums at the Lutheran Church of the Cross in Berkeley. In addition to serving as a

member of WI SR‘s coressia¢caintyt oshW SRS sEPecst ideatA

VERA LABAT: BS in Nursing, San Francisco State University, 1964. Masters in Public Health, Uni-
versity of California at Berkeley, 1974. Vera is currently in charge of immunization for the City of
Berkeley. Previously, she was school health consultant for the Berkeley Unified School District for six
years. She has taught community health at the University of California, San Francisco, and has taught
in the School of Medicine at the University of Dar Es Salaam in Tanzania. She was formerly Executive
Director of the Over 60 Health Clinic in Berkeley.

CYNTHIA LAWRENCE: BS in Education, Massachusetts State Teachers College at Boston, 1960.
MA in Multicultural Education, Pepperdine College, 1977.  PhD, Higher Education and Social
Change, Western Institute for Social Research, 1987. Cynthia is a former schoolteacher, and is expert
in the areas of multicultural education, alternative education, and the teaching and learning of language
skills. She is a retired faculty member in Teacher Education at the University of California, San Diego.
She continues to develop materials and training sessions to heighten teachers' sensitivity to multicultur-
al issues. She frequently conducts workshops on interracial issues for such groups as the Family Stress
Center and the National Organization for Women (NOW). She was appointed in 1991 to the San Di-
ego Human Relations Commission. Cynthia was the co-author, with John Bilorusky, of the recently
published articl e o0 nBasedMndwledgeeBwli tl udri Gdmriiuniy amdnthen i t vy
World: Partici pat i ng Tormy D®ickinsoa (kd.), NdvaSniance Ruldishers, 2003.
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LARRY LOEBIG: BS, Summit University, Real Estate Management, 1998. MS, Summit University, Organizational
Behavior, 1999. He is a graduate of Coach University and received the MCC designation from the International Coach-
ing Federation. When he was the Business Manager of the Black Scholar Journal he was introduced to the works of Jay
ConradLevi nson and recently became Jay"' sandnaDsrdcter of the Acaldmn
for Guerrilla Marketing International. He is an advocate of learning in action and has applied his theory and learning in
co-founding California.com Inc., and asan  active Director of the Socially Responsible Internet Company. He is pur-
suing his PhD at WISR, and has developed an interest in alternative dispute resolution and earned certification with Me-
diator Training International with an emphasis on conflict in the workplace. He is developing a School of Coaching and
Collaborative Communication as part of his action plan for earning his PhD.

RONALD MAH: BA in Psychology and Social Sciences, University of California at Berkeley, 1975. MA in
Psychology, Western Institute for SociiarbitydR@hbf@-ar ch
nia at Berkeley, 1976. Ronald has a private practice as a licensed Marriage and Family Therapist. He teaches

courses and workshops for many community agencies and educational institutions around the Bay Area. His

areas of special concern include child development, multicultural education, and teacher education. He fre-

quently presents papers at the Annual Conference of the California Association of Marriage and Family Therap-

ists (CAMFT), and is on the Ethics Committee for CAMFT. (For more information, go to
www.ronaldmah.com)

CAROLEJ.MORTON: BA i n American Studi es/ WémBEumanomBunicad i e s
tion from S.F. State University, 1989, MA in Psychology, Western Institute for Social Research, 2001. Carole

has been in private practice as a communications counselor since 1990 and as a Marriage and Family Therapist

since 2001. She specializes in both Mind/Body Healing and early childhood abuse issues. In addition to her pri-

vate practice, she writes, speaks and leads groups and workshops on these topics.

DEBORAH PRUITT: BA in Anthropology, University of Maryland, 1985. MA in Anthropology, University
of California at Berkeley, 1986. PhD in Anthropology, University of California at Berkeley, 1993. An applied
anthropologist, Deborah divides her time between teaching anthropology part-time at several Bay Area colleges
and providing organization development and planning consultation services to a wide variety of organizations in
the nonprofit and education sectors. Her consulting work focuses on creating culturally diverse, collaborative
learning organizations by drawing on her research in cross-cultural communication, cultural change and colla-
borative organizations. She has conducted field research in Jamaica, Rarotonga, and the U.S.

DAVID YAMADA: BA, Valparaiso University, Indiana, MA, Empire State College, JD, New York University, PhD,
WISR (September 2009). David Yamada is also Professor of Law at Suffolk University in Boston. David is concerned
with the role of intellectual activism in contributing to social change. He has served as a member of the Board of Ameri-
cans for Democratic Action. As part of his years' of involvement in addressing the growing problem of workplace bully-
ing, he recently founded the New Workplace Institute [www.newworkplaceinstitute.org]--a multidisciplinary, non-profit
research and education center devoted to the creation of healthy, productive, and socially responsible workplaces. [from
its website:] —Fhe New Workplace Institute will serve as a vehicle for engaging in research and public education on im-
portant issues related to work and employment.ll David has written numerous published articles on labor law and social
policy and is a frequent presenter at professional conferences.

Primary resource faculty

KOSTAS BAGAKIS: BA in Communications and Public Policy, University of California at Berkeley, 1963.
MA in Philosophy, San Francisco State University, 1971. PhD, History of Consciousness, University of Cali-
fornia at Santa Cruz, 1981. Kostas has been a Lecturer in Philosophy at San Francisco State since 1983. He is
interested in continental European philosophy, logic and dialectics, and educational theory, especially the ideas
of Paolo Freire.

MARCIA CAMPOS: Marcia Campos was born in Santiago de Chile and was an active participant in the
School of Psychology of the Uni ver sity of Chile in the s tverdnennof s’
President Salvador Allende. She was a political exile in Mexico after the coup. Marcia was a tenured Professor-
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Researcher in the National Institute of Anthropology and History in Mexico. She holds a Masters Degree in So-
ciology from the Facultad Latinoamericana de Ciencias Sociales (FLACSO) and pursued Ph.D. studies at the
Faculty of Political Science at the Universidad Nacional Autonoma de Mexico (UNAM). She has been in Cali-
fornia since 1986, where she continues her lifelong work as a human rights activist. She was elected president of
the Alameda Council on Developmental Disabilities. She co-produced, with WISR PhD student, Uwe Blesch-
ing, the film Viva Chile M( s e e s e @mniudtyProo n —C
jects,above,andthewebsite,www.vivechilem.com).

ROBERTO RIVERA: BA, Philosophy, University of San Francisco, 1965. Doctoral studies in Philosophy,
Stanford University. PhD, History of Consciousness, University of California, Santa Cruz, 1993. Roberto is
Assistant Professor of Ethnic Studies at San Francisco State University, where he also teaches Political Science.

WISR’s LEARNING RESOURCES

Study and Meeting Spaces

WISR occupies the entire ground floor of a building on the Berkeley-Oakland border, at 3220 Sac-
ramento Avenue, with access for disabled persons. The floor includes two major lounge-seminar rooms,
two smaller office-file rooms, a bathroom, kitchenette facilities, and storage closets. The two larger rooms
are used for academic seminars and other organized group meetings, for individual faculty-student discus-
sions, and as lounges where students can study or meet informally. Some specially funded community
projects use WISR offices for administrative meetings and workshops, while renting space for outreach cen-
ters in their target communities.

Library

WISR's library currently houses an estimated 9,000 volumes. It includes books and journals, special
reprints of articles frequently used by students and community groups, videotapes of expert therapists, and
audiotapes of WISR seminars and presentations by guest speakers. We have begun especially strong collec-
tions in a few areas of study: higher education, education and society, qualitative methods of research and
evaluation, counseling psychology, and ethnic studies. Smaller collections are in community development
and social policy, human services, philosophy, literature, and the arts. Library shelves are distributed
throughout WISR's two large seminar rooms and one of the offices, so that books, periodicals, reproduced
articles, videotapes, and audiotapes are accessible to student and community users. In the past two years,
WISR has purchased over three dozen recently published books of essential interest to students preparing
for the MFT license, and over two dozen books on topics related to action-research, social change and mul-
ticulturality.

WISR has two computers that are available for student use when they are not being used by faculty
or staff. One PC has a Laser Printer which is used most for word processing, and a second PC which is
used primarily for internet access and for its graphic/desktop publishing software. These computers have
word processing capability, and the one of the PCs has graphic/desktop publishing software.

Two of the nation's major university research libraries exist in the Bay Area, on the campuses of the
University of California at Berkeley and Stanford University, and many other campus and community libra-
ries are open to WISR students. Any WISR student wishing to gain access to the University of California at
Berkeley I|library should contact WI Sdimatson oR how ®i
gain access for a $50/year fee. To encourage WISR's students to use the UC-Berkeley library, the WISR
Board has adopted a policy of reimbursing each student $50 per year once they show proof of having paid


http://www.vivechilem.com/

the $50 to gain access. Students who for geographic or other reasons wish to use a different library at
another major institution are also entitled to a $50 reimbursement per year for cost associated with gaining
library access.

WISR's administrative assistant serves as the library resource coordinator, and is available to help
students use WISR's library and computers in their research. MFT faculty members are responsible for de-
veloping and organizing library resources to meet the needs of MFT students, including books, video and
audiotapes, and information about local seminars, workshops, practica, and job opportunities. All WISR
core faculty are informed about the organization and contents of WISR's library, and help students to use it
regularly in their studies. WISR faculty members routinely encourage and assist students to use the variety
of library and other resources that are needed in the preparation of their papers. Students are expected to
keep lists of books and articles that they have read, and to make annotated bibliographies of selected read-
ings as noted in thea iaobowe qsudcteimrremtwsndler —gr adu

Community Organizations

WISR has close ties with a large number of community organizations in the Bay Area and elsewhere.
For some of these groups we have provided consultative services; with others, we have planned or operated
cooperative community programs; and at others our present or former students are staff members. Staff
from these groups periodically participate in WISR seminars and enrich our discussions of community is-
sues. They also provide advice to WISR students on projects in their study programs, and about opportuni-
ties for paying jobs, volunteer work, and other community involvements. Examples of these groups are:
the Over 60 Health Clinic of Berkeley, the South Berkeley Senior Center, the Ethnic Studies Programs at
San Francisco State, and the Encampment for Citizenship (a multi-ethnic, youth work-study program).

Administrative and Teaching Assignments

WISR's Board of Trustees is responsible for the overall policies of the Institute, and for its fiscal in-
tegrity. The President is responsible for day-to-day coordination and administration of the Institute, and for
representing it to the outside world. Administrative tasks are delegated to faculty members and volunteers
as needs arise.

Core faculty members work as primary advisers to students, helping them to work out plans of study,
discussing projects and written products in progress, evaluating students' learning, and helping them to de-
cide when they are ready to present their work to a Graduation Review Board. All faculty meet individually
with students to discuss special topics, present seminars and workshops in areas of their expertise, and ad-
vise students about useful readings, resource people, and subjects to pursue.

Trustee and Community Teaching Contributions

A number of Trustees, and former Trustees, serve as adjunct faculty members, teach WISR semi-
nars. They serve as secondary advisers on students' programs, and help to guide students' study of areas in
which they have special expertise. A number of these people have high and unusual educational qualifica-
tions. For example: Dr. Robert Blackburn ( Chai r of  WiurgeRly smeniber af thelCalifor-
nia Attornrey Gener al ‘s Commi ssion on Hate Crimesaand Pro
tional Leadership and Administration at California State University, Hayward, as well as a former Superin-
tendent of Schools in Oakland--has served as a member of Graduation Review Boards for a number of
WISR Ph.D. students. Assistance has been given freely by former Trustee Mildred Henry, a nationally
known researcher on teaching methods, faculty development, and student personality development.
Charles Greene, formerly Executive Director of the Richard and Rhoda Goldman Fund and former Execu-
tive Director of the Volunteer Center for San Francisco, is a resource person for Board, faculty and students
on matters of community service work, networking and business affairs.
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HISTORY AND
ACCREDITATION STATUS

History of WISR’s State Approval Status

WISR was incorporated in 1975. In 1977, the Institute was granted Approval for all of its degree
programs by the California State Superintendent of Public Instruction, after a self-study by the Institute and
a site visit by an Ad Hoc Committee appointed by the State. WISR's State Approval status has been contin-
ued since that time, based on periodic reviews by the State of California.

In April 1987 a team of educators evaluated WISR's academic programs in light of legislation re-
quiring that State-Approved programs be "comparable in quality to accredited programs.” The team un-

animously recommended renewal of WISR's Approved status. The team's reportsa i d , i n pmrt:

mittee commends the institution on providing students with an excellent educational program and maintain-
ing the wonderful community work carried out

In the past decade, the State of California has legislated and implemented a new, more rigorous
process of State Approval designed to 1) protect students and employers of students and alumni, and 2) pre-
serve the integrity of academic degrees, to insure that degrees awarded by State approved institutions are
comparable in quality to those granted by institutions which are regionally accredited. During 1995, WISR
was evaluated by the State Council on Private Postsecondary and Vocational Education (CPPVE) according
to the statutes and guidelines of this new, more rigorous process. WISR received unconditional reapproval
of all of its degree programs according to a State Education Code which stated that the Council (CPPVE)
determined and certified that an approved institution meets minimum standards established by the Council
for integrity, financial stability, and educational quality, including the offering of bona fide instruction by

qualified facult y and t he appropriate assessment of students

its program. WISR is by design a very small institution, and has an intimate scale of instruction and opera-
tion that enhances the personalization of education. We are too small to even be evaluated by the regional
accrediting agency, the Western Association of Schools and Colleges. Fortunately, the State Approval
process has been developed, in part, to evaluate the quality of institutions which offer small and/or nontradi-
tional programs such as ours.

WISR has been approved for about a decade by the successor to CPPVE, the Bureau for Private Postsecon-

by

dary and Vocational Education (BPPVE). (For more information, see www.bppve.ca.gov) In 2007, WISR was re-

evaluated by BPPVE, and WISR received five-year reapproval through June 2012. [The previous law governing
result

State Approval expired on June 30, 2007 ( as

expected that a new law will be passed by the Legislature and approved by the Governor early in 2009; most likely

WI SR's approval t hr o argpted intb thennew lagyv.0li tie mearitithe] WISReontmuesaon d p

abide by all of the consumer-protection provisions of the previous law, and has formally notified that State that it is

one of the Approved colleges who will voluntarily comply with previous State regulations.]

The Professional Successes of WISR Alumni

Over the years, WISR students and alumni have generally been very successful in finding high-

level professional positions (see the section , —WI S R*‘ s Diilkaboiep ©Our $tudests amd lalumm n

ni have only infrequently encountered difficulties in using their degrees for employment, and for obtaining
grants and consulting contracts.

At WISR, like at most colleges and universities, students use the attainment of an academic degree
to give them added credibility in the pursuit of career advancement. In most academic programs, a student
first gets a degree, and then uses that degree to qualify for a particular type of job. At WISR, by contrast,
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students are assisted and encouraged to pursue career objectives while they are enrolled, and to use their

projects at WISR as part of this pursuit. Indeed, WISR faculty make conscious and concerted efforts to help

WISR students to design learning activities—action projects, writings and research—which will build
bridges to each student‘s desired career path and
that it was very significant that WISR gave them the academic, social and emotional support, and impetus,

to develop and embark on their own self-defined, and oftentimes, very distinctive, career paths, while they

were still in the midst of their studies at WISR. They have often commented on the value they place on the

personalized assistance they received from WISR faculty, to not limit their visions by the definitions of ex-

isting jobs, and to enable them to construct their studies at WISR in ways that were both visionary and rea-

listic in pursuing the next steps of a personally meaningful life path.

WISR alumni have also frequently told us of the value of the letters of reference that WISR faculty
were able to write for them—Dbecause faculty get to know students so very well at WISR, they are able to
back up the letters they write on behalf of former students with considerable convincing detail and tangible
illustrations about the capabilities and qualities of their students. In addition, WISR students sometimes
choose to present some of the projects they completed at WISR as further proof of their capabilities—
evidence which is more persuasive to most employers than a simple transcript containing grades and titles
of courses completed.

The Board, faculty and staff of WI SRilithandve cont |
credibility. For example, in 1987, we received a grant from the Association for Community Based Educa-
tion and the Ford Foundation for documentingo ur st u d e to tlemodnstrdte ¢ha quatity af aur non-
traditional approach in terms that can be appreciated by mainstream agencies.

Transfer of Credit from WISR to Other Academic Institutions

Despite the striking successes of WISR alumni in the workplace, students considering enrollment
at WISR should be aware of the risks of transferring credit from one institution to another, especially from
WISR, which is very small, non-traditional, and has State Approval rather than regional accreditation.
Prospective students are discouraged from seeing WISR as a stepping-stone to further studies at other insti-
tutions, because of the risks involved, unless they first check with the specific institution(s) to which they
plan to transfer. The risks are especially high for students who do not complete an entire degree program,
and then wish to transfer credits to another institution where they would complete their degree.

Generally speaking, WISR students have not sought to do graduate study at another institution af-
ter obtaining a BA or MA at WISR. The above noted, very real risks, notwithstanding, the WISR graduates
who have applied elsewhere have usually been successful. We know of only one alumnus who was turned
down by another graduate program. After receiving his BA in Psychology at WISR, he applied to a Mas-
ter's progr am He tas ndtadmitted ralthough based am follow-up conversations that one
of our Board members had with faculty at Hayward State, it seems likely that his BA from WISR was not a
significant factor in his not being admitted. We know of one WISR BA student who has recently been ad-
mitted to a regionally accredited graduate theological seminary. We also know that two WISR BA alumni
were admitted to State-approved MA programs leading toward the MFT (formerly the MFCC) license, that
three WISR MA graduates were admitted to State-Approved PhD programs in Clinical Psychology, and that
a fourth was admitted to a regionally accredited PhD program in Clinical Psychology. Another WISR MA
alumnus, with the primary objective of obtaining her Doctorate in Naturopathic Medicine was successful in
being admitted to, and them completing, the program at John Bastyr Medical College in Seattle. The vast
majority of our alumni keep us informed of their endeavors, and we are not aware of other attempts by
WISR graduates to gain admission to other institutions.

Nevertheless, prospective students should take seriously the risks involved in having as a main ob-
jective, gaining admission to a more conventional graduate program after receiving a degree or completing
coursework at WISR. Prospective students are encouraged to ask questions and to talk further with WISR
faculty, alumni and students about their questions regarding the uses of a WISR degree in their future,
hoped-for professional and academic endeavors.
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ADMISSION, FEES & CALENDAR

WISR admits students of any race, color, and national or ethnic origin to all the rights, privileges,
programs, and activities generally accorded or made available to students at the Institute. It does not dis-
criminate on the basis of race, color, national or ethnic origin, or sex or disability in the administration of its
educational policies, scholarship and loan programs, or any program that it administers. In addition, WISR
seeks actively to build a multiracial, multicultural learning and teaching community, in which the central
values are built on the worth and distinctiveness of each person's background, going beyond our differences
to celebrate qualities and needs that we all share as humans. WISR actively encourages interested members
of ethnic and racial minority groups, women, and other underserved persons to discover whether its pro-
grams and methods fit their special, personal and community interests and goals.

Admission

For undergraduate admission, a high school diploma or GED certificate is required. For admission
to a Master of Arts program, a Bachelor's degree is required, and for admission to study for the Ph.D., each
student must have a Master's degree.

All admissions to study at WISR are made on the basis of intensive conversations with applicants
about their goals, interests, and backgrounds, and applicants are told about the kinds of learning and action
that are involved in studying with us. Initial discussions may be informal. Thereafter, each serious appli-
cant is asked to file a formal application for admission, transcripts of all previous college-level study, and
two letters of recommendation. The application for admission must include a written statement describing
the scope and significance of the applicant's study and future objectives, assessing how well these fit with
study at WISR, and discussing the applicant's commitments to professional and community work.

WISR is interested in working with students who find a common bond with the Institute's stated
philosophy and goals. We are also interested in students who have given some thought to their educational
goals and have an initial clarity about them, although we recognize that goals frequently change as a stu-
dent's course of study progresses. WISR also seeks students who want a flexible program, tailored to their
individual needs, but who also want discipline and rigor in their studies. These and other issues are dis-
cussed frankly and openly with each serious applicant, and students' intelligent self-selection to study at
WISR is very deliberately emphasized. Many tentatively interested inquirers are discouraged from formally
applying if their specific interests, personal maturity, or resources of time and money do not promise suc-
cess in study here. We help many potential applicants to find other ways of pursuing their studies in the
Bay Area.

Each applicant must discuss her or his background and objectives with a core faculty member. In-
terested persons are routinely encouraged to visit WISR seminars and to talk with other faculty, students,
and Board members of WISR, to gain several perspectives on study at WISR and a sense of the learning
community that they may be joining.

In practice, an informed self-selection process typically takes place. From such discussions, most
prospective enrollees are able to judge the kinds of student autonomy and commitment that study at WISR
requires. Most applicants who do not have the necessary qualifications screen themselves out voluntarily.
Where special questions arise about the appropriateness of a student's application for admission (or read-
mission after withdrawal), the President asks a subcommittee of WISR's Board of Trustees to discuss these
issues and advise him. Final decisions on individual admission are made by the President, but any rejected
applicant will be notified in writing that admission decisions may be appealed directly to the Board.



Tuition, Fees & Registration

Tuition is $6,600/year. Students may make monthly payments of $550/month. Students who
choose to make semi-annual payments will receive a semi-annual discount of $150, so that the semi-
annual payment will be $3,150. Students who make an annual payment will receive a $450 discount
for the year, so that the annual payment will be $6,150.

WISR's Board of Trustees has decided that modest tuition increases probably will be necessary an-
nually. The Board will announce about May 1 of each year the tuition rate for the next fiscal year (July-
June).

Upon enrollment, or re-enrollment in the case of students who have taken a break from their
studies at WISR, a non-refundable $500 enrollment fee is due.

Visa/Master Card Payments. Students may choose to pay their tuition by using their Visa and
Master Card credit cards. Those wishingtomakeacr edi t card payment sho
either over the phone or on site at WISR.

A student registers at WISR by signing a Tuition Contract and paying the necessary tuition and
fees, and discussing initial study plans with a faculty adviser. When first enrolling, a student must pay at
leastthe firstmo nt h* s t u inaddittomto the 300 edrdblrBent fee. Upon enrollment and thereaf-
ter at the beginning of each fiscal year (July 1), each student signs a Tuition Contract and Statement of Tui-
tion Policies, of which s/he receives a signed copy, stating the obligations and commitments of the student
and the Institute. Students also receive information about the State's Student Tuition Recovery Fund (see
also the section of this catalogue on Student Rights and Responsibilities).

Students enrolling after July are responsible only for a pro rata portion of that fiscal year's tuition,
calculated in monthly increments, and students withdrawing or graduating before June are responsible for
tuition only for the number of months during which they are enrolled. If a student withdraws from enroll-
ment during a period for which tuition has been paid, s/he will receive a refund of any unused portions of
tuition for that period, computed in monthly increments.

Students making monthly payments have until the end of the month to make their payment for that
month without the payment being late. The first month in a fiscal year that a student is late in making their
tuition payment, they will be assessed a late fee of $25/month. However, in any additional month(s) in that
fiscal year in which a student is late or behind in their tuition payment(s), they will be charged a $50/month
late fee.

A student may obtain a Leave of Absence for a major health emergency, family crisis, or other life
crisis, but not simply for financial difficulties, work demands, or other normal life events. Requests for
leaves of absence are submitted to the President for his or her approval, subject to Board review. If a leave
is approved, the student is eligible to begin it two months after first applying for it, and for periods of three
months at a $50 fee for each period. Leaves are renewable, and during a leave a student may attend semi-
nars, but may not meet with his or her faculty adviser or receive credit for work performed during the leave
period. Work performed during a leave is considered the same as prior experience, and is not eligible for
credit as such.

A student may withdraw at any time, as of end of the month in which he or she gives notice of an

intention to withdraw. A student who has withdrawn may apply for re-admission and re-enroliment af-
ter a waiting period of at least six months.

Tuition charges for students seeking to receive credit for only one or two independent study
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courses, for a single workshop, or for non-credit instruction. In most cases, students seeking to receive
credit for a single class or two (of about two to four semester units each) shall be charged the $500 enroll-
mentfeeandt wo mont hs*® t ui teptthatiftheocope of theclss(es) anditise slemands anc
faculty and administrative time are likely to be notably higher or lower, the President has the discretion to
negotiate an enrollment agreement with the student which is slightly higher or lower than this baseline. A
student wishing to receive credit for an all-day seminar such as Child Abuse and Reporting will be expected
to pay about $250. If a student wishes to have assistance in an ongoing project of some complexity such as
a thesis or dissertation being pursued with another institution, then the student will be charged tuition for the
number of months of primary service. However, if the project is substantial and labor-intensive for WISR
faculty (such as critiquing drafts of a dissertation and/or helping with the design of thesis research) at least
three months of tuition wild.l most | ikely be
agreement individually with each special student not pursuing an entire degree program at WISR. The tui-
tion agreement will be based on these guidelines, mindful of individual circumstances, and equitable in
terms of tuition paid by other WISR students and institutional resources required. The agreed on tuition
will be outlined in a signed enrollment agreement prior to instruction, so that the student will have a com-
plete and clear advance disclosure from WISR as to the costs of instruction.

Financial Aid

WISR students are not eligible for participation in any of the Federal Financial Aid programs, in-
cluding the federally guaranteed loans for students offered through some banks. This is because WISR is
State-Approved rather than regionally accredited. However, with assistance from the Richard and Rhoda
Goldman Fund WISR has established a Revolving Loan Fund. For the past eight years, WISR has enrolled
over two dozen students through a loan program that defers $200/montho f t he par t i cid
tion.

In past years, a few students have been selected to participate in this program, and they pay $200
less than the regular monthly tuition (which is currently $550/month) while they are enrolled at WISR, and
then pay back the $200/month (plus 5% per annum interest) once they leave WISR.

After the generous grants from the Goldman Fund ended, WISR continued to sponsor a few new
participants each summer from our very limited institutional funds. We currently do not have the money to
admit new students into this program. As the current participating students finish their studies over the next
several years, we may be able occasionally to enroll new particip ant s t o —tlla keedmaéniase
are severely limited, and at best, only a few needy students with outstanding records of community involve-
ment will be enrolled each year in this program.

Academic Calendar

WISR's fiscal year begins on July 1. Programs continue year-round, although seminar activity is
usually less in the summer. Students may apply, be admitted, and begin study in any month of the year, and
may complete their programs in any month.
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How To Contact Us and Apply

Anyone interested in entering a WISR degree program should telephone (510) 655-2830 and leave
a message for a return call, or drop a note to the WISR Admissions Committee at 3220 Sacramento Avenue,
Berkeley, CA 94702. FAX # (510) 655-2831. A WISR representative will call or write in reply as soon as
possible. Our E-mail address is: mail@wisr.edu

Our catalogue is currently available at our website: www.wisr.edu
Additional information about WISR will be available on that website sometime during the 2004-05 year,
and a five-minute video about WISR may be viewed by going to www.dragonflyvillage.com/wisr

Statement Verifying the Accuracy of the Foregoing

This will certify that the statements included in this catalog, while subject to change without notice, are
true and accurate as of the time of their issuance. This catalog is valid for the period July 1, 2004 through
June 30, 2006. Any changes at WISR after October 1, 2004 and prior to June 30, 2006 are expected to be
few and relatively minor. These changes will be included in a supplement to this catalog which will be rou-
tinely distributed with this catalog.

Robert Blackburn, Chair
WISR Board of Trustees

John Bilorusky, President
Western Institute for Social Research

October 1, 2004*

*The online version of this catalogue has been updated in a few places since October 2004.
For the latest and most important updates, students, prospective students and others should consult the cur-
rent “Supplement to WISR’s Catalogue” which is available online and in hard copy upon request.

Western Institute for Social Research
3220 Sacramento Street

Berkeley, CA 94702

(510) 655-2830

Fax: (510) 655-2831

E-mail: mail@wisr.edu

Website: www.wisr.edu
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